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Abstract

This study investigated differences in parenting and late adolescents’ moral
development in two cultural groups: Chinese-Canadian and European-Canadian.
Measures of parental authoritativeness and degree of parental influence on moral values
were administered to a sample of 62 European-Canadian and 40 Chinese-Canadian
university students, aged 17-26 years. The participants were then compared with respect
to two outcome measures, one assessing the degree to which they internalized and
represented parents’ viewpoints (“voice”) in narratives about moral socialization, and the
other assessing level of moral reasoning development. Results indicated that reported
parental authoritativeness was positively related to the degree of parent “voice” displayed
in participants’ moral narratives. No relationship was found between parental
authoritativeness and participants’ level of moral reasoning development. Analyses also
revealed that Chinese-Canadian participants rated their parents as being more authoritarian
and less authoritative when compared to the ratings of their European-Canadian
counterparts. Differences in the types of moral values selected as most important were
also found between the two cultural groups. Unexpectedly, the European-Canadian
students tended to rate parental influence on moral values as higher and to represent
parental viewpoints to a greater degree in their moral narratives than did the Chinese-
Canadian students. These findings suggest that parents’ style of childrearing may have an
important role to play in the moral development of older adolescents and young adults,
and provide support for the study of parental influence on children’s moral values via the
collection of moral socialization narratives. The results of this investigation also

demonstrate the importance of investigating parenting and morality from a cross-cultural

perspective.
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Introduction

To date, very little research has focused on cross-cultural differences in parenting
and their role in the moral development of children. The potential value of incorporating
cross-cultural perspectives into research has been demonstrated by individuals such as
John Ogbu. In his investigation of school achievement, Ogbu (e.g., 1990) sought to
understand the reasons underlying the differing patterns of school success typically
observed among different minority groups, and showed us the importance of applying
theories in wider cultural contexts. Mechanisms of development may operate differently
or in more or less complex ways within various settings.

The significance and usefulness of cross-cultural research are also reinforced by the
fact that Canadian society is multicultural in composition, and promises to become even
more ethnically diverse in the years ahead. One of the larger ethnic minority groups in
Canada at present, and the one which was selected as the minority population of interest in
this investigation, is the Chinese. According to the 1986 Census of Canada (as cited in
Fleras & Elliott, 1992), the Chinese population is the fifth largest ethnic group in Canada.
In addition, this population is growing very quickly: in 1990, the top country in terms of
immigration to Canada was Hong Kong, which accounted for 10.4% of all immigrants that
year (Fleras & Elliott, 1992). Hence, given the influx of Chinese immigrants in recent
years, this cultural group has become an important and relevant one to study in Canada.

With this context in mind, the present study focused on possible cultural
differences in patterns of family influences on moral development between European-
Canadian and Chinese-Canadian® adolescents and young adults. In particular, the
relationships among parenting style, parental influences and adolescents' moral reasoning

development within each culture were of interest.

1 The term “Chinese-Canadian” used in this study will be applied to individuals of Chinese descent who
are currently residing in Canada, regardless of whether they have citizenship status or not.



The following paper will begin with a review of the existing literature on moral
development, as it has been approached from the traditional cognitive-structural
perspectives of Piaget and Kohlberg, and from the more recent conceptualization of
morality as reflected in moral narratives (e.g., Tappan & Brown, 1989). An overview of
the cross-cultural validity of Kohlberg's theory of moral development will comprise the
next section. Lastly, empirical research which investigated how parenting style and parent
behaviours are related to moral development will be reviewed, followed by a summary of

cross-cultural research on Chinese parenting orientation and practices.

Literature Review

Moral Development
The moral development of children has been an area of interest for parents and

researchers alike for many decades. In particular, the work of Jean Piaget and Lawrence
Kohlberg has gained widespread attention. Their theories pertaining to children's morality
represent what is known as the structural approach, as they posit that all children go
through an invariant sequence of stages of moral reasoning development.

Piaget (1932) viewed morality in terms of "respect for social rules.” His moral
judgment model was based on his study of children's rule-following behaviour in the
context of play (e.g., marble games) and their conceptions of justice in response to moral
stories. Piaget described four stages in the development of a child's respect for social
rules. The first stage is a premoral stage which is essentially "asocial.” The child,
approaching the end of infancy, will play at a game, but this game is strictly private and

idiosyncratic. She? will invent her own rules and change them as she sees fit. The notion

2 The pronouns “he” and “she” will be used interchangeably in this report in the interest of being gender
unbiased.



of cooperation or competition with another child in this game does not exist (e.g.,
Windmiller, Lambert, & Turiel, 1980).

The second and third stages of the Piagetian model describe major changes in
children's moral reasoning. 1n the second stage (beginning at about age five), children
develop a unilateral respect for external authorities. Rules are regarded as sacred and
permanent, being handed down by those in superior positions (e.g., adults, God) and are
not subject to modification. Thus, stage two witnesses the emergence of a morality of
constraint and “heteronomy.” At about age eight, the child enters the third stage of moral
development, in which a mutual respect for peers and a more autonomous morality are
established. In this stage, the child regards rules as "cooperative regulatory agreements"
between equals, rather than as unalterable commands given by adults. Thus, cooperation
with peers, as opposed to adult constraint, becomes the child's motivation to follow moral
rules. The last stage in Piaget's moral judgment model emerges at about age eleven.
During this final stage, the child becomes able to construct new rules to accomodate all
possible situations. Moral thought reaches a higher level of complexity to include political
and social issues, rather than being limited to individuals and interpersonal relationships.
As such, this stage is associated with an "ideological" mode of moral reasoning (e.g.,
Windmiller et al., 1980).

From Piaget's theoretical position, the roles of parents and peers in the moral
development of a child are different. Piaget holds that parental authority is an important
factor in a child's moral development early in life. Parents' moral views are internalized by
the child and become a source of his "autonomous" functioning later on. Furthermore,
parental behaviour can serve to facilitate or hinder the moral development of the child
through the “moral atmosphere” that is provided in the home (e.g., Boyes & Allen, 1993).
However, Piaget believed that it is peers who are the primary facilitators of a child's moral
development, not parents. According to Piaget, advancement in moral reasoning occurs

as a result of cognitive disequilibrium brought about by the exposure of the child to moral



reasoning at a level just slightly more advanced than his or her own current level of
competence. Parents, in contrast to peers, because of their position of authority, cannot
provide these optimal interactions that stimulate development. Thus, in Piaget's theory,
parents have a less important role to play in their children's moral development.

In Kohlberg's (1976) theory of moral development, Piaget’s ideas were
incorporated and his (Piaget’s) stage notion of moral development was extended into
adulthood. Kolhberg's investigations addressed traditional issues of moral philosophy
(e.g., responsibility, value of life, rules and norms, and property), presented as moral
story-dilemmas. According to Kohlberg, there are six stages in moral development,
spanning from childhood through adulthood. In stage 1, the child's conception of what is
morally right is based solely upon a consideration of physical consequences. There is no
vision of a moral order that necessitates maintenance through sanctions. Therefore, a
child at this stage will obey authorities in order to avoid punishment. Stage 2 of
Kohlberg's model is marked by the emergence of moral reciprocity. A child's conception
of right in stage 2 is guided by the principle of reciprocity, that is, the "equal exchange of
goods or favours.” The old adage "You scratch my back, I'll scratch yours" characterizes
moral reasoning at this stage. Thus, the pursuit of personal gain and rewards is of
paramount importance to individuals at this level of moral reasoning. Together, stages 1
and 2 of Kohlberg's theory represent the preconventional level of moral development
(Windmiller et al., 1980).

Stage 3 is often referred to as the "Good boy/Nice girl" stage. The conception of
right for the individual at this level of moral reasoning centers around meeting the
expectations of family and friends. The ability to take the feelings of others into account
more systematically (i.e., role-taking) becomes apparent, as does a desire to obtain others'
approval and to avoid blame. Hence, individuals in this stage obey rules in order to
maintain relationships. However, the relationships that the individual is concerned about

are limited to his own circle. In stage 4, the scope of the individual's moral thinking

1N



encompasses the entire society. A sense of obligation to obey the laws of society emerges
from a new conception of 2 moral order that includes those outside one's family and
friends. There is a recognition that everyone in a society needs to follow the laws so that
social order is maintained. Stages 3 and 4 of Kohlberg's moral development model
represent the conventional level of moral reasoning. The majority of adolescents and
adults in all societies fall into this category (e.g., Rosen, 1980; Windmiller et al., 1980).
Stages 5 and 6 are the "principled” stages of moral judgment, representing the
postconventional level of moral development. Comparatively few individuals progress to
this level of moral reasoning. A person who reasons at Stage 5 possesses a "social
contract" conception of morality. He believes that laws exist to protect the rights of
individuals, and that moral responsibility is binding for all those who would claim the
rights of society. As such, laws which are unjust ought to be changed through the
democratic process. At stage 6, the highest in Kohlberg's system, the individual is
essentially autonomous in his moral reasoning. He is able to understand the viewpoint and
position of all parties in a moral conflict, and arrive at a resolution satisfactory to all
concerned. Such resolutions are based on universal principles of justice upheld by the
individual, rather than on adherence to society’s expectations and laws. Respect for the
universal and individual rights of others takes on special importance (e.g., Rosen, 1980).
Similar to Piaget, Kohlberg also downplayed the role of parents in children's moral
development. His work focused on the peer group and schools. He stated that "family
participation is not unique or critically necessary for moral development..." (1969, p.399).
In Kohlberg's view, the extent of parents' influence on their child's moral development is
their provision of role-taking opportunities, the general mechanism by which the child
develops moral reasoning. By the same token, opportunites to develop the ability to adopt
others' differing perspectives are also provided by peers, the community, and other adulits.

Thus, according to Kohlberg, parental failure in this respect would not be particularly

11



detrimental to moral reasoning development, as he holds that no one individual, group, or
institution has special significance in promoting the moral development of children.

In summary, both Piaget and Kohlberg propose that children's moral development
proceeds as an invariant sequence of stages and that children are active participants in
constructing an understanding of the world around them, even where morality is
concerned. Within this structural-developmental framework, parents are not considered to
have a specific and unique role as agents in their children's moral reasoning development.
Piaget suggests that peers are more important than parents in stimulating children's moral
development, while Kohlberg does not single out any particular individual or group as
having a special role in this respect, but holds that many people can contribute to the
moral development of children.

Within the cognitive stage approach, as captured in Piaget's and Kohlberg's
theories, the issue of how stages of moral reasoning are related to moral action and real-
life moral experiences must be considered. After all, individuals may be capable of a
certain level of moral reasoning, but how does this translate to moral actions in real-life
situations? Candee and Kohlberg (1987) addressed this issue in an investigation which
involved a re-analysis of the data from Haan, Smith, and Block's (1968) study of the 1964
Free Speech Movement (FSM) protest at the University of California. Using the most
current moral judgment scoring system (Colby & Kohlberg, 1987), Candee and Kohlberg
(1987) re-analyzed data concerning the moral reasoning of FSM arrestees and other
University of California students in the original sample, and looked at the relation of moral
reasoning to the action of sitting-in at the protest. The key finding of the study showed
that there was a positive, monotonic relationship between stage of moral reasoning and the
act of sitting in at the protest. In other words, at each higher stage of moral reasoning, a
greater proportion of subjects sat in. Thus, the results of this study suggest that moral

reasoning, a cognitive ability, is indeed related to the performance of moral actions, and
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that this relation has a monotonic pattern. The higher the stage of moral reasoning, the
stronger the relationship between moral reasoning and moral action appears to be.

In recent years, a new approach to the study and conceptualization of real-life
moral development, which has its focus on the phenomenon of narrative, has emerged.
According to Jerome Bruner (1986), this narrative approach represents a mode of
reasoning that is distinct from the logical, or propositional, mode of reasoning which has
been the focus of the traditional cognitive-developmental approaches of Kohlberg and
Piaget. The narrative mode of thought “deals in human or human-like intention and action
and the vicissitudes and consequences that mark their course,” (1986, p. 13), that is,
particular experiences, whereas the logical mode of thought operates in the realm of the
abstract. The latter mode involves a search for universal truth conditions, the former for
likely particular connections between two events. Stories are intended to convince others
of their “lifelikeness”, while logical arguments are intended to persuade others of their
truth. Both modes of thought, though distinct from each other, are regarded as providing
equally valid ways of ordering experience and of constructing reality, and are, thus,
important to our understanding of moral development.

As expounded by Tappan and Brown (1989, 1991), the narrative approach to
morality proposes that there is a relationship between narrative, morality, and moral
development, and that a crucial aspect of our moral development and experience is
expressed through storytelling. Narrative is a fundamental human activity, transcending
race and culture. Stories provide us with a context for understanding the meaning of
human actions, our own and those of others (e.g.,White, 1981). Tappan and Brown
(1989) assert that "when we make moral choices and decisions in our lives, we represent
those choices and decisions, and give them meaning, primarily by telling stories about
them" (p. 187). Thus, the only way that we can gain access to and fully study an
individual's experience of and response to moral conflicts and dilemmas is via these

retrospective personal accounts of specific choices and decisions.
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With these assumptions in mind, Tappan and Brown (1989) make the argument
that individuals develop morally by "authoring” stories about the moral experiences in their
lives and by learning the lessons in these stories that they tell. So, in their conception of
moral development as expressed through narrative, the goal towards which moral
development proceeds is that of guthorship. Simply put, an individual attains authorship
by authoring, or telling, his or her own story. Authoring in this sense involves not only
recounting a series of events, but also imbuing the story with moral value, thereby
claiming moral authority for the moral thoughts, feelings, and actions that constitute one's
moral experience. Such authority is considered valuable because it allows an individual to
clearly express and acknowledge his or her own moral perspective, and to assume
responsibility for moral actions and for acting on behalf of his or her moral perspective.
According to Augusto Blasi (as cited in Tappan, 1991), moral responsibility is directly
connected with an individual's sense of his moral identity and authenticity.

Many of the ideas contained in the narrative approach originated with Mikhail
Bakhtin (as cited in Tappan, 1991), a Russian literary critic and philosopher. Bakhtin
asserts that an individual is the "author” of her own life story, and of the thoughts,
feelings, and actions therein, just as the author of a novel is the creator of the story that
she tells. Furthermore, the author must take responsibility for her story and assume
authority for her life (Tappan, 1991). Meaning and values are expressed through the
activity of authoring. Tappan and Brown believe that such authorship is most clearly

expressed in the stories that individuals tell about their own moral experiences.
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"Just as an author of a novel expresses her authorship, thereby asserting
her moral authority, in the process of creating and writing her narrative,

so do we, as individual moral agents, express our authorship, thereby

asserting our own authority and responsibility, through the stories we
live and tell." (Tappan, 1991, p. 12)

Moreover, they also argue that authorship develops through narrative. When an individual
tells a moral story about an experience, he must reflect on that experience, on what he
thought, felt, and did, and how things turned out. Such reflection encourages learning
from the event that is narrated. Authoring a story of moral conflict is facilitated by just
such a reflective consideration of one's experience, because to claim authority and assume
responsibility one must be aware of the consequences of one's thoughts, feelings, and
actions.

The development of the capacity to claim authority and responsibility for one's
moral thoughts, feelings, and actions is itself a long process. Tappan and Brown (1991)
borrow from Bakhtin's (1981) ideas once again to develop this aspect of their narrative
approach. Authorship is not attained in isolation. Rather, each individual moral agent is
embedded in a particular sociocultural context, in which there are different “voices.”
These voices are composed of words, utterances, forms of discourse, and language that
the individual hears when growing up (e.g., voices of parents, teachers, friends). These
different voices are internalized and reconstructed by the individual and preserved in
his/her psyche, where they "exist in some kind of ongoing, dynamic, inner dialogue"”
(Tappan, 1991, p. 12). The individual gradually appropriates or draws from these voices
to formulate his own “voice.” It is through this internalization and assimilation process
that an individual develops his own moral perspective, thereby achieving authorship, and

comes to claim authority and responsibility for his moral actions.
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To summarize, Tappan and Brown’s (1989, 1991) narrative approach to moral
development suggests that individuals develop morally when they take opportunities to
sauthor" stories about the moral experiences in their lives. Constructing a narrative entails
moralizing from some particular moral stance that the individual adopts. It also entails
reflecting on the moral experience narrated, which enables learning more from that
experience, through the individual claiming more authority and taking greater respon-
sibility for his thoughts, feelings, and actions. Hence, authorship is both expressed and
developed through opportunities to tell one's own moral stories. The development of
authorship itself is a gradual, long-term process, occuring primarily in the context of social
relationships and transactions, and involving the internalization and creative appropriation
of others' voices.

Finally, it is important to remember that there are numerous existing theories
which offer perspectives on moral development and behaviour that are different from
those presented by Kohlberg and Piaget. For example, Gilligan’s (1982) theory proposed
that there are gender differences in moral orientation which affect the way males and
females understand and resolve moral problems. According to Gilligan, widely accepted
theories of moral development, such as Kohlberg’s, have been insensitive to females’
«different voice” on morality. With specific reference to Kohlberg’s work, Gilligan
claimed that his theory was gender-biased in that it emphasized traditionally masculine
traits and “justice-oriented” moral values, while inadequately addressing feminine concerns
and “care-oriented” moral values. Thus, although there are other perspectives on moral
development such as Gilligan’s, the ideas of Kohlberg and Piaget, as well as those of
Tappan and Brown (1989), serve as the theoretical framework in the present investigation,
in the interest of further investigating an established theory of moral development in

conjunction with a novel approach.
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Cross-Cultural Variations in Moral Development
As discussed earlier, Kohlberg's theory posits a universal model of moral

development. In other words, he claimed that the development of moral reasoning of
individuals in all cultural settings follows a universal, invariant sequence. In fact,
Kohlberg based this claim on the empirical findings of his own research on children in five
distinct cultural settings: the United States, Taiwan, Turkey, urban Mexico, and a Yucatan
village in Mexico. Other studies that investigated Kohlberg's assertion of cross-cultural
universality have been conducted within both Western and non-Western cultures. In
general, these studies demonstrate that Kohlberg's stage model does reasonably describe
the moral reasoning development in most countries studied, thereby giving validity to his
claim of cross-cultural universality.

An important article addressing this particular issue is that of Snarey (1985). He
reviewed the findings of 45 studies in an attempt to evaluate whether Kohiberg's idea of
universal moral development in all cultures could be supported by the available research.
These studies represented 27 cultural areas (including Taiwan and Hong Kong) and
encompassed both longitudinal and cross-sectional research. The results of this review
provided evidence for the validity and general applicability of Kohlberg's theory of moral
development in many diverse cultures. The invariant sequence proposition was well-
supported by the studies reviewed, with instances of stage skipping and stage regression
rarely documented. Evidence of preconventional and conventional levels of moral
reasoning was found virtually universally when the age range and sample size of the
population under study was taken into account. Postconventional level reasoning was
extremely rare in all cultures studied, although it was documented to some degree in many
cultures (approximately two-thirds of the subcultures sampled that included participants in
the 18-60+ age range), including several non-Western societies. For example, Lei and

Cheng (1984) studied moral judgment in a sample of Chinese children and adults living in
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Taiwan, and found evidence of subjects’ reasoning at each one of Kohlberg'’s stages up to
Stage 4/5 (a transition level between conventional and postconventional reasoning).

On a more cautious note, Snarey's (1985) findings also showed that there are some
biases in Kohlberg's theory or scoring methods in favour of complex, urban societies and
middle-class populations, suggesting that Kohlberg's theory, as it stands, is incomplete.
Post- conventional moral reasoning was present in nearly all samples of urban cultural
groups and middle-class populations, but was absent in all samples of traditional folk
cultural groups. Moreover, the mean scores of urban or middle-class samples were always
higher than those of nonurban or non-middle-class samples.

In addition, Snarey and Keljo's (1991) review of research which had been done in
the Israeli kibbutz, India, Tibet, Turkey, Taiwan, New Guinea, Kenya, and the United
States suggested that there are culturally unique moral values and judgments which are not
addressed by Kohlberg's theory or scoring manual. Specifically, Snarey and Keljo (1991)
reviewed qualitative, hard-to-score moral judgment interview data from studies
representing these eight cultural groups, and found that there are legitimate forms of
conventional and postconventional moral reasoning that are misconstrued or missing in
Kohlberg's theory and scoring manual. Interestingly, these forms of reasoning seem to
reflect moral values that are commonly stressed in folk cultural groups and working-class
communities, in which there is a more communitarian type of social order (Snarey, 1995).
For example, reciprocity or “doing favours” is a primary means of establishing and
maintaining relationships within working class and folk communities. This concept of
quid pro quo (Latin for “something for something”) forms the basis of a complex social
system that is governed by clear social norms. Reciprocity is expected to be “mutual,
equitable, and nonexploitative” and is viewed as “expressions of good citizenship,
faithfulness, and loyalty” by individuals within these types of communities (Snarey, 1995,
p. 110). However, according to Kohlberg’s theory of moral development, the concept of

reciprocal exchange is defined as characteristic of Stage 2 reasoning. Hence, such forms
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of conventional reasoning in a working class or folk community can be misinterpreted as
preconventional reasoning within Kohlberg’s model (Snarey, 1995).

To further explore the proposition that there are culturally unique moral judgments
which are not addressed in Kohlberg’s theory or scoring manual, one can refer to the
study by Lei and Cheng (1984). In their study of a Taiwanese sample, Lei and Cheng
(1984) questioned their finding that subjects’ interview judgments were rarely scored at
the postconventional level. Upon investigating the frequency with which Taiwanese
subjects used the different criterion judgments in the scoring manual, the researchers found
that some of the criterion examples provided in the scoring manual were matched to
Taiwanese judgments unusually frequently, while many others were rarely or never
illustrated in the interviews. Furthermore, a substantial number of subjects’ moral
judgments were considered ‘hard-to-score’ because there was a lack of appropriate
criterion judgments to match with. Interestingly, it was found that the most frequently
matched criterion judgments were those related to the Chinese traditional values of filial
piety and collective utility. Thus, the scorable interview judgments of the Taiwanese
sample tended to be over-represented at the conventional level because examples of these
Chinese values were absent in the criterion judgments provided in the scoring manual for
the higher postconventional stages of moral reasoning.

Hence, there is evidence to suggest that Kohlberg’s conceptualization and scoring
of moral reasoning may be culturally biased against societies which stress collectivism, as
opposed to individualism. To briefly explain, collectivistic societies are those which
emphasize such concepts as interdependence, duty, cooperation, and group decision-
making. For example, the societies in China, Hong Kong, India, and Taiwan have been
described as collectivistic. In contrast, individualistic societies are those which stress
independence, self-interest, competition, and personal autonomy. Canada, the United
States, and Great Britain are examples of societies classified as individualistic in nature

(e.g., Triandis, 1993). Since the present investigation involves both a collectivistic culture
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(Chinese) and an individualistic one (European-Canadian), it is important to be aware that
Kohlberg’s model may not be able to fully describe types of moral reasoning that are
reflective of collectivistic values among the Chinese-Canadian participants.

More recent investigations of Kohlberg's model of moral development have,
however, provided additional support for his claim of cross-cultural universality.
Evidence showing that moral development does, indeed, progress in the manner described
in Kohlberg's stage theory has been found in a Polish sample (Niemcznyski, Czyzowska,
Pourkos & Mirski, 1988), a diverse sample of East and West Europeans (Lind, 1986), and
an Asian Indian sample (Vasudev & Hummel, 1987). Boyes and Walker (1988) reviewed
the available literature and also concluded that Kohlberg's theory does reflect much of
what is morally relevant in diverse cultures. At the same time, this recent body of work
also challenges the full applicability of Kohlberg's model in that there are findings of moral
values and concepts, in non-Western cultures particularly, which are not captured
adequately in his theory of moral reasoning development.

Thus, the existing body of research on Kohlberg’s theory provides general support
for his claim of universality. The full range of moral stages is represented in diverse
sociocultural groups, and there is a general applicability of the stages to most of the moral
judgments made by individuals from these diverse settings. However, there is also
evidence showing that Kohlberg's theory does not sufficiently take into account social
class and cultural variations in moral reasoning, especially where working-class
communities and folk, or nonurban, cultural groups are concerned. Certain forms of
reasoning, which are based on moral values that these community-oriented or collectivistic
groups endorse, are not addressed in the theory's explication and are missing from the
scoring manual's examples of reasoning at the highest stages; for example, the unique
function and perception of reciprocity within working class and folk communities, as
discussed earlier. These forms of reasoning, however, can legitimately be interpreted as

conventional or postconventional in nature (e.g., Snarey, 1995). Any study that intends to
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investigate moral development, including the current one, must be aware of possible
cultural biases and be cautious about making sweeping conclusions.

The majority of the cross-cultural work mentioned above employed Kohlberg’s
measure of moral development. In the present study, another measure was used to assess
moral development, specifically, the Defining Issues Test (DIT)’, which was developed by
Rest (1979) based on Kohlberg’s approach. The cross-cultural work on moral judgment
using the DIT will be briefly considered at this point. Moon (1984) reviewed 20 cross-
cultural studies which employed the DIT. The samples of these 20 studies represented 15
cultures or countries, and with one exception, all of the studies were cross-sectional in
nature. The results showed that there were age/education trends in subjects’ scores on the
DIT in non-American samples, similar to the trends found in many American DIT studies
(Moon, 1984). In other words, the older and better educated subjects were, regardless of
culture, the more likely they were to show greater preference for higher stage moral
reasoning. Similar to studies with American samples, there was also cross-cultural
evidence showing that subjects’ DIT scores were correlated with IQ, cognitive measures,
and personality variables (Moon, 1984). In addition, there was evidence from these cross-
cultural studies indicating that there was a relationship between subjects’ DIT scores and
moral behaviour (delinquency), and between these scores and the nature of the parents’
childrearing orientation. Regarding the latter result, there was evidence showing that
children’s DIT scores were positively correlated with parental warmth and use of
induction (i.e., a childrearing technique focusing on reasoning and explaining the
consequences of the child’s actions for others). Finally, the results demonstrated that the
culturally adapted versions of the DIT had similar psychometric properties (i.e., internal
consistency, and reliability) in non-American cultures, although the reported reliabilities

and internal consistencies were somewhat low (ranging from .32 to .99 for test-retest

3 A description of the DIT measure is provided in the Method section, p. 46.
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reliability and from .50 to .66 for internal consistency) in comparison to those in the
American studies. Overall, however, as a construct and as a tool for assessing moral
development, Moon (1984) concluded that the DIT does appear to have some cross-

cultural validity.

Parenting and Moral Development
As discussed above, neither Piaget nor Kohlberg posited a pivotal role for parents

as agents in the moral development of their children. In their view, parents were simply a
small part of the general social environment, providing role-taking opportunities but no
especially significant or unique experiences concerning moral development. This
downplaying of parental influence does not seem to be in accordance with the general
observation that most parents are concerned about and invest energy into developing
moral maturity in their offspring. It is difficult to imagine that parents, as the most
prominent adults in children's lives in most cases, would serve no special role in the
development of morality. Furthermore, aduits frequently report on the influential role that
their parents played in their own moral development and behaviour (e.g., Colby & Damon,
1992; Oliner & Oliner, 1988; Rosenhan, 1970). Nevertheless, due to the widespread
acceptance of Piaget's and Kohlberg's ideas, the potential impact of parents on children's
moral development has, by and large, been overlooked by researchers investigating moral
development (e.g., Berkowitz, Giese, Begun, Mulry & Zweben, 1995; Boyes & Allen,
1993). However, there are some studies which have specifically examined the relationship
between different aspects of parenting and moral development. As a whole, the findings
of these studies generally suggest that Piaget and Kohlberg underestimated the importance
of parents in this area. An overview of these studies will now be presented.

In order to facilitate discussion of the following studies, the concept of parenting
style must be understood. A popular way of conceptualizing parenting style has been
developed by Diana Baumrind. Baumrind (1971) proposed a typology of three styles of
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parenting, each reflecting a unique pattern of parental affect and behaviour. Authoritarian
parents are described as placing great value on children's obedience, an absolute set of
standards for conduct and attitudes, and respect for authority. These parents are also less
nurturant and sympathetic towards their children, use harsh disciplinary techniques, and
discourage expressions of independence from their children.

At the other extreme, permissive parents make very few demands for mature
behaviour from their children. They behave in a tolerant, accepting way toward their
children's impulses and actions, allowing considerable self-regulation while relying on
disciplinary techniques infrequently. In addition to having a lack of firm control over their
children, parents who exhibit a permissive style of parenting are also characterized as
being very warm and nurturant toward their offspring.

Finally, authoritative parenting combines high expectations for mature conduct
from children with high responsiveness to children's needs and feelings. Authoritative
parents exercise firm control over their children and enforce compliance to a reasonable
set of rules, but are also flexible and recognize the rights of both children and adulits.
These parents encourage independence and self-expression in their children, as well as
open communication between parent and child.

Subsequently, Baumrind’s typology of parenting style was expanded by Maccoby
and Martin (1983) to distinguish between permissive parents whose lack of control over
their children reflected an orientation of democracy and indulgence (high in warmth/
responsiveness) and permissive parents whose lack of control reflects a disengagement
from the childrearing role (low in warmth/responsiveness). The former type of permissive
parenting was labelled as indulgent parenting, while the latter type was labelled as
neglectful parenting.

With respect to the domain of morality, very little research has focused specifically
on how parenting style is related to children's moral reasoning. In this sense, the study by

Boyes and Allen (1993) is unique and important. These researchers directly examined the



relationship between Baumrind's model of parenting style and Kohiberg's model of moral
development, specifically exploring whether parenting style is related to the rate at which
young people advance through Kohlberg's stages of moral development. Seventy-four
high school students and sixty-seven first-year university students participated in the study.
Participants completed measures assessing their own current level of moral reasoning and
their recollections of parents' behaviour. Parenting behaviour was measured by the
Children's Report of Parental Behaviour Inventory (Schaefer, 1965), which tapped three
dimensions of parenting. These dimensions were acceptance/rejection, psychological
control/ psychological autonomy, and firm control/ lax control. Participants’ scores on
these three dimensions were then combined to determine parenting style.

Analyses of the data showed that parenting style was, indeed, linked to the use of
postconventional reasoning, as assessed on the Defining Issues Test (Rest, 1986).
Adolescents who had authoritative parents displayed greater preference for the
postconventional level of reasoning than their peers from permissive and authoritarian
homes, respectively. Thus, these results support the proposition that parenting style has
an important relation to the moral development of young people. To be specific,
authoritative parenting appears to facilitate the development of moral reasoning, with
children who are exposed to an authoritative style of parenting advancing more quickly
through the developmental stages of moral reasoning and reaching the more sophisticated,
principled level of moral reasoning (postconventional) sooner than children exposed to the
other parenting styles. However, since this study is correlational in nature, the findings
must be interpreted with caution and conclusive statements about cause and effect cannot
be made.

Pratt and Arnold (1995) also incorporated an explicit focus on parenting style into
their study of the family context of adolescent moral sociaiization, which also involved the
collection of narrative data. The mother, father, and a teenaged child in an ethnically

diverse sample of 40 Canadian families were interviewed individually. Data from standard
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moral reasoning measures and measures assessing socialization and discipline practices
within the family were gathered, as well as narrative data pertaining to the content of
parent and child values and to processes of family socialization. The narrative tasks,
specifically, required that the parents and children independently identify those values that
they hold to be most important for the child, and to tell a "moral socialization" story
illustrating how the parents had attempted to instill one of these values in the child. These
narratives told by the adolescents were analyzed for a sense of parental guidance or
"voice," as well as the extent to which the adolescents had been able to appropriate this
voice for themselves. Narratives given by the parents were examined to determine the
kinds of goals that were important to them with respect to their adolescents' socialization
and the overall "climate" of family harmony and trust.

Results indicated that the types of narratives told by parents and adolescents were
related to parenting style (Pratt & Amnold, 1995). A more authoritative parenting style
was significantly linked to a greater degree of internalization and appropriation of the
parents' voice by the adolescent. Results also showed that parenting style was correlated
with adolescents’ moral stage, with authoritative families having children scoring at higher
stage levels on the Kohlberg interview. Finally, there was a relationship between the
narrative variables and the standard moral reasoning measures: adolescents who
demonstrated a clearer display and appropriation of parental voice in their narratives of
socialization also tended to be more sophisticated in their stage of moral reasoning,
assessed independently through the standard Kohlberg interview. Thus, this unique study
integrates the narrative approach with more standard measures of moral reasoning
development, and provides first evidence that narrative is a valuable tool for examining
adolescents’ own construction of family life and other aspects of family interaction.

Hence, the results of these two studies, focused explicitly on Baumrind’s (1971)
model, demonstrate that an authoritative parenting style is associated with more advanced

moral development in children. However, the majority of the studies that explore how
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parental behaviour is related to children's moral reasoning have not focused on parenting
style per se, but rather on specific features of parenting, such as disciplinary techniques
and parental warmth and involvement. Some tentative conclusions can be made with
regards to parenting style from this work, though, because such features can be related
conceptually to Baumrind's (1971) description of parenting styles. In general, this
literature supports the findings of the few studies that have directly examined the moral
correlates of parenting style, that is, advanced moral reasoning in children is most
consistently linked to parenting practices that are more authoritative in style.

For example, Walker and Taylor (1991) conducted a longitudinal study of 7- to
16-year- old children and their parents in which they examined the role of parents in their
children's moral reasoning development. The parents' level of moral reasoning and styles
of interaction during family discussions of both real and hypothetical moral problems were
related to changes in the children's level of moral development between the point of initial
assessment (Time 1) and the follow-up assessment two years later (Time 2). Kohlberg's
Moral Judgement Interview was the measure used to assess the level of moral reasoning of
each parent and child. The results showed that parents' level of moral reasoning
performance in discussions was related to that of their child, that is, parents tended to
accomodate their level of reasoning to that of their child by simplifying their own
individual level of moral analysis in presenting comments to the child. In addition, the
findings revealed that children's moral growth over time was best predicted by a parental
discussion style that featured a Socratic form of questioning (e.g., eliciting child's opinion,
asking for clarification, paraphrasing, checking for understanding), supportive interactions,
and presentations of challenging, higher-stage moral reasoning. Such parenting behaviour
is consistent with what is considered an “authoritative parenting style” (Boyes & Allen,
1993; Berkowitz et al., 1995). Finally, in addition to parental discussion style, the context
that better predicted moral growth among the children in the study was the discussion of
the child's real-life moral dilemma at Time 1, not the hypothetical moral dilemma (Walker
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& Taylor, 1991). Taken together, these findings also suggest that parents may have a
significant influence on the moral development of their children, in contrast to the views of
Piaget and Kohlberg. Furthermore, parents appear to have the most positive influence in
this respect when their interactions with their children are both supportive and stimulating.

In a study by Buck, Walsh, and Rothman (1981), one of the research issues
addressed was the relationship between parental socialization method and children's moral
judgment level. A total of 30 family triads, consisting of mother, father, and a son,
participated in the study. The sons were approaching adolescence in age (10-13 years).
Each family triad provided data on measures assessing moral reasoning, parents' child-
rearing methods, and parent-child interaction during family discussions of a specific moral
issue. Data gathered from the child-rearing interviews were analyzed for parents' use of
reasoning, reinforcement, and reciprocity, while the data from the family discussions were
examined for such variables as communication, warmth, and family tension. The results
revealed that child-rearing method was correlated with the moral judgment stage of the
son. Regardless of the parents' moral judgment level, the child-rearing methods that were
associated with higher moral reasoning in the son were those that demonstrated role-
taking ability, involvement, and respect for the child's independence; specificaily, high
encouragement and consideration of the child's point of view, high use of reasoning,
compromise, warmth, nonintervention in private areas, and a democratic attitude towards
family decision-making. Such child-rearing techniques have certainly been considered to
be some of the defining characteristics of an authoritative parenting style (Boyes & Allen,
1993; Berkowitz et al., 1995).

The importance of the parenting dimension of warmth and involvement was also
revealed in Hart's (1988) longitudinal study of adolescent socialization and adult moral
judgment development. Using data from Kohlberg's (195 8) longitudinal study of boys and
men, Hart examined the relationships between boys' conscience strength, parental

identification, and parental involvement during adolescence and their scores on moral
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judgment at current, earlier, and older ages. Subjects whose fathers reported more
affection and involvement during adolescence attained higher levels of moral judgment
development during childhood, adolescence, and adulthood. In addition, boys' conscience
strength and paternal identification during adolescence were also found to be related to
moral judgment development, with the former being predictive of moral judgment level
during adolescence and adulthood, and the latter being predictive of moral judgment level
from childhood through early adulthood.

Taking a cross-cultural perspective on this issue, Parikh (1981) investigated the
development of moral judgment and its relationship to family environmental factors in a
sample of Asian Indian adolescents and their parents. The family environmental factors of
interest were specifically those relating to role-taking opportunities in the family. Forty
families met the socioeconomic and religious criteria to participate in the study. From
each family, the mother, father, and one child were included in the sample. The children
were divided into two age groups: 12-13 years and 15-16 years. Each participant's moral
judgment level was determined by Kohlberg's Moral Judgment Interview, as adapted to
Asian Indian society. Data pertaining to the extent to which parents use induction (use of
reason and explanation of the consequences of child’s actions for others) and the amount
of opportunity they provided for the child to participate in a family moral discussion (that
is, extent of encouragement) were also collected. The results supported Kohlberg's claim
that the sequence and stages of moral development are universal. Furthermore, it was
found that children's level of moral judgment was positively related to the extent of
induction used by the mother. A similar relationship was also found between the extent of
parents’ encouragement and children's moral judgment level: parents who used high
encouragement tended to have children who were more morally mature. However, this
trend was statistically significant only for the group of older adolescents. The results were
compared to those of studies with American samples, and the family environmental factors

(i.e., use of encouragement, use of induction) which were found to be favourable for the
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development of moral judgment of children in the American samples were also found to be
positively associated with the moral development of the children in the Asian Indian
sample.

An older study by Hoffman and Saltzstein (1967) also demonstrated the significant
role that parental discipline plays in children's moral development. Assessments of moral
reasoning development were made for a sample of 444 young adolescents (seventh grade)
by written tests and ratings by parents, teachers, and peers. The child morality indices
were related to measures of parental discipline, which were based on reports from the
child and each of his parents. Parental disciplinary techniques were classified as involving
power assertion (demonstrations of power and authority over child), induction, or love
withdrawal (nonphysical expressions of disapproval, anger, etc.). The overall pattern of
findings showed that the infrequent use of power assertive discipline and the frequent use
of inductive techniques by mothers were associated with more advanced moral
development among the children. Few significant findings were obtained for the fathers
in the study, and love withdrawal as a disciplinary technique was infrequently related to
the measures of moral development. Thus, the findings highlight the importance of
inductive discipline, a parenting behaviour likely associated with aspects of an
authoritative parenting style (e.g., Baumrind, 1971), in fostering the moral development of
children.

From the above studies, it can be clearly seen that an authoritative parenting style
and authoritative practices are both positively associated with children's moral reasoning
development. A recent study by Hart and Fegley (1995) provides evidence that parenting
also may be linked to youngsters' moral behaviour and their sense of self, two concepts
which have been previously shown to be interconnected (e.g., Colby & Damon, 1982). In
Hart and Fegley's (1995) study, the population of interest was inner-city Latin-American
and African-American adolescents who had demonstrated unusually altruistic behaviour

(termed “care exemplars”). The researchers' aim was to investigate how these care
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exemplar adolescents understood their social worlds, and particularly their understanding
of themselves. Participants were recruited through nominations by community leaders for
their demonstrated exemplary commitments to care for others or the community at large.
Various measures assessing self-understanding and self-conceptions were administered,
including the Moral Judgment Interview (Colby & Kolhberg, 1987), to the group of “care
exemplars” and to a comparison group of adolescents. Among the main resuits were the
findings that “care exemplar” adolescents were more likely than the comparison
adolescents to describe themselves in terms of moral personality traits, and to think of
themselves as incorporating their ideals and their parents' values. In contrast, the
comparison adolescents showed a greater tendency to think of themselves as incorporating
the expectations and values of their best friend (peer). However, no differences were
found between “care exemplars” and the comparison adolescents in actual stage of moral
judgment. Therefore, this pattern of results suggested that the “care exemplar”
adolescents had self-concepts that were more oriented toward moral traits, ideals, and
parental values, whereas their counterparts seemed to have self-concepts in which the
values of peers were more prominent, despite the lack of differences in moral reasoning
levels between the two groups.

Although the studies discussed so far provide evidence for a relationship between
parenting and the moral development of children, it is noteworthy that not all research
finds support for this association. For example, Berkowitz, Giese, Begun, Mulry, and
Zweben (1995) investigated whether the same parent characteristics that have been shown
in prior research to promote moral reasoning development in children also promote moral
behaviour development in children. Data on the variables of parents’ moral reasoning,
parenting style, family communication, child moral reasoning, and problem behaviour
(substance abuse) were gathered from a sample of 190 adolescents, aged 12 to 19 years,
and their parent(s). Parenting style was investigated through the use of a brief

questionnaire adapted from the work of Dornbusch and his colleagues (1985). The
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patterns of relations between these variables indicated that parenting style was not
significantly related to adolescent moral reasoning. Family communication and family
dynamics also did not significantly correlate with adolescent moral reasoning. Concerning
the problem behaviour of substance abuse, family dynamics did significantly predict
adolescent substance use. Both authoritarian and authoritative parenting were negatively
related to substance use, whereas permissive parenting was pt;sitively related. Finally,
adolescents' moral reasoning, but not that of their parents, predicted their use of cigarettes
and illicit drugs, but not alcohol. Thus, in this particular study, several complicated
patterns were observed in the data. The finding that is most pertinent to the current
discussion is that parenting style was nof significantly associated with adolescents' moral
reasoning in the sample of adolescents in this study, although it was related to some
specific aspects of their moral behaviour (substance abuse, in this case).

Thus, the existing literature on parenting and its relation to children’s moral
reasoning development is not entirely consistent. Some studies have found that moral
development is related to parenting style and specific parenting practices. Other studies
have found no relationship between these variables. However, one feature common to the
majority of these studies is their focus on Western parenting attitudes and techniques. It
would be interesting to examine parenting attitudes and practices in non-Western cultures
and their relation to moral development among children in those cultures. Therefore, one
purpose of the current investigation is to examine more closely, the role of parenting style
in the moral development of young people from both Western and non-Western cultural
backgrounds, specifically, the European-Canadian and Chinese-Canadian cultures.

Since this study involves a cross-comparison between the European-Canadian and
Chinese-Canadian cultural groups, differences between these cultures with respect to

parenting orientation and behaviour will be discussed next.
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Cross-Cultural Differences Between Chinese and North American Parenting

As noted earlier, Baumrind's (1971) typology of parenting styles (authoritative,
authoritarian, permissive) has been widely employed in developmental research. In
general, the existing research has found consistent patterns of relations between parenting
styles and children's cognitive and social developmental outcomes. However, these
consistent findings have been documented, for the most part, in studies involving children
and adolescents from Western cultures. Baumrind's typology, which clearly captures
patterns of parenting behaviour in Western societies, may not be as appropriate for non-
Western cultures. For example, Asian cultures do not appear to "fit" neatly into
Baumrind's conceptualization of parenting styles and their associated patterns of child
characteristics. Existing research on Asian (especially Chinese) parents and their offspring
demonstrates that different child-rearing orientations (and practices) may prevail in this
culture; culturally appropriate measures of parenting must be developed to illuminate the
relationship between parenting and child outcomes in these ethnic groups.

To begin, in order to understand the socialization process in the Chinese family,
one must recognize and explore the significant influence of Confucian principles on family
interactions and relationships (e.g., Chao, 1983; Ho, 1986; Hsu, 1981). Following
Confucius' teachings, Chinese families traditionally place great value on the virtues of filial
piety, respect for elders, mutual dependence, group identification, harmony and the
negation of conflict, and self-discipline. Family obligations and the importance of
education are also greatly emphasized. These concepts are reflected in the nature of the
relationships within and outside the family context. With regards to the parent-child
relationship, specifically, Chinese parents traditionally stress their authority over their
children and expect unquestioning obedience from them. On their part, children are
expected to try to satisfy their parents' wishes in all circumstances. In Chinese society, the
parenting role is viewed mainly as one of feacher. Chinese parents assume full

responsibility for their children's development and typically are very involved in the
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upbringing of their children. Parents desire their children to excel in all areas but tend to
be especially concerned with child behaviour, discipline, and education. Furthermore,
children are socialized to believe that the attainment of success, fulfillment, and happiness
are possible and are within one's own control (e.g., Chao, 1994; Chiu, 1987).

Not surprisingly, traditional Chinese socialization practices have been character-
ized as "authoritarian," using Baumrind's terminology (e.g., Chao, 1994). However, the
existing literature on the relation between parenting practices and child characteristics,
particularly academic performance, suggests that Baumrind's typology may be culturally
biased in this instance. Research on Western cultures has consistently demonstrated that
children and adolescents who are raised in authoritative homes - where parents are warm,
firm, and democratic - evidence higher levels of psychosocial competence and academic
achievement than their peers from other familial environments. However, this consistent
finding does not appear to account for ethnic differences in school performance that have
been documented in recent studies of adolescent achievement (e.g., Dornbusch, Ritter,
Leiderman, Roberts & Fraleigh, 1987). In general, the academic performance of Asian®
students has tended to exceed that of White, African, and Hispanic students in urban
America, but ethnic differences in the use ;)f authoritative parenting do not adequately
explain such differences in academic achievement among these groups.

For example, Domnbusch et al. (1987) studied the relation of parenting style to
school performance in an ethnically diverse sample of American adolescents. They found
that an authoritative parenting style was positively associated with higher academic
achievement among all adolescents; however, this correlation was obtained most strongly
for the Caucasian youngsters. Reports from Asian-American students, who showed the
highest school performance, indicated that their parents were among the least authoritative

on average. Furthermore, although African-American and Hispanic-American parents

4 This was the term used in Dombusch et. al’s study to describe participants with ethnic backgrounds
from various Asian countries.
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were reported as being considerably more authoritative in comparison to Asian-American
parents, their adolescent children performed considerably worse in school. These findings
suggest that, at least in terms of facilitating academic success, authoritative parenting is
less influential among youngsters from non-Caucasian backgrounds; however,
authoritativeness still has considerable impact.

In a study specifically looking at ethnic differences in adolescent achievement,
Steinberg, Dombusch, and Brown (1992) examined different contexts in youngsters' lives
in an attempt to explain the better school performance of Asian-American adolescents and
the poorer performance of African- and Hispanic-American adolescents. Data previously
collected from an ethnically diverse sample of 15,000 high school students were used for
the purposes of this study. Various measures assessing family relationships, peer relations,
demographics, extracurricular and work settings, and school environment had been
administered to this sample. The outcome variables of interest were psychosocial
adjustment, academic achievement, behaviour problems, and "internalizing” psychological
distress.

Analyses of the data showed that authoritativeness in parenting was more common
in White households than in ethnic households, confirming prior research (e.g., Dombusch
et al, 1987). Furthermore, with respect to the outcome variables not related to school, it
was found that adolescents from authoritative households fared better than their peers
from non-authoritative homes, regardless of ethnic group. Thus, when it comes to
psychological development and mental health, exposure to more authoritative parenting
seems to be most beneficial for adolescents. However, when considering scholastic
success, a different picture emerges from the data set. Once again, Asian-American
youngsters were shown to be the least likely to come from authoritative homes, but
evidenced the highest school performance. In contrast, African-American adolescents
tended to show the poorest school performance, regardless of parents' style of child-

rearing. Of the ethnic groups represented, White and Hispanic-American youngsters
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appeared to benefit most from authoritative parenting practices. Further analyses of
students' beliefs about the relation between educational effort and life success
demonstrated that most students, regardless of ethnicity, endorsed the view that doing
well in school would enhance their occupational success. However, ethnic differences
were found when students' beliefs about the negative consequences of doing poorly in
school were examined. Asian-American students believed much more strongly in the
negative repercussions following educational failure than the other ethnic groups, whereas
the African- and Hispanic-American students were the most optimistic (Steinberg et al.,
1992). Such attitudinal differences between the ethnic groups were also shown to be
related to students' school performance and engagement and, thus, may help explain the
discrepant academic achievement levels demonstrated by the different ethnic groups.
Another important finding of this study was the significant role that the students'
peer group at school appears to play in moderating the effects of parenting practices on
youngsters' academic performance. The general pattern of results revealed that White
adolescents experience a combination of authoritative parenting and peer support for
academic achievement more than do their minority counterparts, whereas Hispanic-
American adolescents seem to suffer more from a combination of authoritarian parenting
and low peer support. Among Asian-American students, strong peer support for
academic success compensates for the possibly negative repercussions of authoritarian
parenting. Finally, the positive influence of authoritative parenting for the African-
American adolescents is undermined by low support from peers to strive for academic
achievement (Steinberg et al., 1992). Together, these results illustrate the complexity of
the processes by which the social contexts in which adolescents live influence their lives
and achievement. Parenting style appears to have both direct and indirect roles to play in
the psychological and academic adjustment of adolescents from minority groups.
However, parenting style alone clearly does not adequately explain the academic

performance of adolescents who are ethnic minorities.
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The discrepant academic achievement levels between different ethnic minority
groups have also been addressed in John Ogbu’s (e.g., 1990) work. In his theory of
success and failure, Ogbu asserted that there is a critical difference in mentality between
immigrant minorities, such as the Chinese and Southeast Asians, and established
minorities, such as African- and Hispanic-Americans. According to Ogbu, ethnic
minorities who have recently immigrated to the U.S. are usually motivated to do so in
order to attain a better life, and tend to hold the view that working hard will lead to
eventual success. For these minorities, education is seen as a golden opportunity to get
ahead. On the other hand, nonimmigrant minority groups, after having experienced years
of discrimination, have come to develop a mentality of inferiority and self-defeat which
discourages them from working hard to achieve success. They tend to view the
discrimination against them as permanent and institutionalized, and the education system
as untrustworthy. This difference in mentality between immigrant and nonimmigrant
minorities may help explain why ethnic groups such as the Chinese and Southeast Asians
tend to do better in school in comparison to their black and Hispanic peers.

Chao (1994) also addressed the paradox in the literature involving the parenting
style of Asians. Although Chinese parenting has typically been described as
“authoritarian" or "controlling," Chao asserts that Baumrind's concepts of authoritarian,
authoritative, and permissive parenting are ethnocentric (i.e., reflect Western values and
attitudes) and do not capture the important features of child-rearing in the Chinese culture
fully, particularly for explaining children's academic success. In fact, Chao suggests that
the concepts of "authoritarian" and "controlling" have a different meaning for the Chinese
than for European-Americans. Specifically, Chinese parenting involves the notion of
training (chiao shun) children in the behaviours that are appropriate in the Chinese culture,
including the ability to perform well in school. This training takes place in the context of a
"supportive, highly involved, and physically close mother-child relationship” (p. 1112).

The notion of training and the close mother-child relationship can be further understood
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by the Chinese concept of guan, meaning "to govern,” which is an integral aspect of their
child-rearing ideology. In Chinese culture, firm control and governance of the child are
synonymous with parental care, concern, and involvement. Thus, the indigenous concepts
of chiao shun and guan, which may be considered "authoritarian" and "controlling" within
a superficial application of Baumrind's typology, have very positive connotations in
Chinese culture, implying a very involved care and concem for the child. In contrast, the
"authoritarian” notion of parenting style in Western culture is typically associated with
hostile, rejecting, and somewhat uninvolved parenting behaviour (Chao, 1994).

In Chao's (1994) study, she investigated whether cultural concepts such as chiao
shun and guan distinguish Chinese from European-American parents beyond the concepts
of "authoritarian" and "restrictive.” Fifty immigrant Chinese mothers and fifty European-
American mothers of preschool-aged children were recruited for the study. Scales
assessing parental control, authoritativeness, and level of anthoritarian parenting were
administered to the participants along with a questionnaire designed to index the extent to
which the training ideology is endorsed. Analyses of the data showed that the Chinese
mothers scored significantly higher on measures of parental control and authoritarian
parenting than the European-American mothers, but not on the measure of authoritative
parenting. Chinese mothers were also found to have significantly higher scores on the
"training" ideologies than European-American mothers, even after accounting for their
scores pertaining to authoritativeness, authoritarian parenting, and parental control. Thus,
these findings indicate that there are pronounced differences between Chinese and
Furopean-American parents in child-rearing ideologies related to the notion of "training.”
Clearly, this concept of training holds some distinctive meaning for the Chinese and more
adequately describes their parenting beyond the authoritarian concept. Furthermore, Chao
(1994) suggested that this key difference between the Chinese and European-Americans
may explain the paradox involving the parenting style of Chinese parents and children's

success at school.



Hence, in the studies by Chao (1994) and Steinberg et al. (1992), it was concluded
that the notion of authoritative and authoritarian parenting practices, as described in the
Western literature (e.g., Baumrind, 1971), may be ethnocentric and may not be as relevant
to the academic and social functioning of children in other cultures, such as the Chinese
culture. However, Chen, Dong, and Zhou (1995) argue that this is not the case. These
researchers assert that, although there may be cross-cultural differences between Chinese
and North American parents in the average levels of authoritativeness and authoritarian
parenting, the meanings of these parenting patterns are the same as those typically found
in Western society (e.g., Baumrind, 1971). In other words, they postulated that an
authoritarian parenting style would be associated with maladaptive social and academic
development in Chinese children, while authoritative parenting would be positively related
to children's social and academic competence. Data on academic achievement, peer
acceptance, school honorship, sociability-competence, and shyness-inhibition were
obtained for a sample of 304 second-grade children in Beijing, China. Parents, teachers,
and the children themselves provided these data. It was found that authoritarian parenting
was associated with negative social and academic child characteristics, specifically, peer
rejection, aggression, and learning problems. Authoritative parenting, on the other hand,
was positively associated with indices of social and academic adjustment among children.
Children who had authoritative parents experienced greater peer acceptance, displayed
greater social competence and honorship, and tended to do better academically than their
peers from authoritarian homes. Thus, inconsistent with the arguments in the literature
(e.g., Chao, 1994; Steinberg et al., 1992), the results of this study suggest that
authoritarian and authoritative parenting styles are relevant to Chinese children's scholastic
success and social adjustment in parallel ways to the findings with North American
samples. |

Some other studies which have compared the child-rearing practices of Chinese

parents to those of Caucasian parents provide further evidence that there are differences in
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child-rearing orientation and the parent-child relationship and that traditional Chinese
socialization practices appear to be more restrictive and controlling than those common in
North America. For example, Lin and Fu (1990) examined cultural variations in
socialization practices among Taiwanese (Chinese), immigrant Chinese, and Caucasian-
American parents. The mothers and fathers of 138 children (aged 6 to 7 years on average)
from intact families in Taiwan and the United States comprised the sample. Each parent
independently completed a questionnaire which focused on four child-rearing variables:
parental control, encouragement of independence, expression of affection, and emphasis
on academic achievement. It was found that Chinese and immigrant Chinese parents
tended to rate higher on parental control and emphasis on achievement than Caucasian-
American parents, results which confirmed some existing research. Unexpectedly,
Chinese and immigrant Chinese parents also rated higher on encouragement of children's
independence than their Caucasian-American counterparts, and no differences were found
among the three groups on open expression of affection. These unexpected findings
appear to counter, or at least complicate, the literature which asserts that Chinese parents
are more "authoritarian” (e.g., Dombusch et al., 1987), controlling (e.g., Chiu, 1987; Lin
& Fu, 1990), and rejecting (e.g., Chiu, 1987). Overall, the results of this study do provide
support for the position that traditional cultural values and practices have an important
influence on how Chinese parents raise their children, even when they reside outside of
their country of origin.

A comparison of the parenting techniques and goals of immigrant Chinese parents
and Caucasian-American parents was also the focus of an investigation by Kelley and
Tseng (1992). In their study, 38 immigrant Chinese mothers and 38 Caucasian-American
mothers of 3- to 8-year-old children were given two questionnaires to complete. The
Chinese mothers and the Caucasian-American mothers were comparable with respect to
socioeconomic class, marital status, age, and education. One questionnaire taﬁped

parenting dimensions related to support (nurturance, responsiveness to child input,
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nonrestrictive attitude) and disciplinary practices and control (consistency, amount of
control, type of control). The other questionnaire assessed parenting goals, that is, the
importance that parents placed on encouraging or discouraging various characteristics in
their children (e.g., morality, concern for others, self-reliance). Analyses of the data
collected revealed that immigrant Chinese mothers reported a higher degree of physical
control over their children as well as a greater frequency of yelling at their children,
compared to Caucasian-American mothers. Caucasian-American mothers, on the other
hand, scored higher on the dimensions of nurturance, nonrestrictiveness, consistency,
responsiveness, and rule-setting relative to their immigrant Chinese counterparts.
However, no cultural differences were observed in terms of child-rearing goals. Thus,
these findings suggest that immigrant Chinese and Caucasian-American mothers may have
similar parenting goals but rely on different methods of socialization to attain these goals.

On a slightly different note, Chiu (1987) compared the child-rearing atfifudes
among Chinese (Taiwanese), immigrant Chinese, and Anglo-American mothers. The
sample consisted of 705 mothers (397 Taiwanese, 95 immigrant Chinese, 213 Caucasian),
all of whom had at least one child of school age. Each mother was given a questionnaire
which was designed to assess a wide variety of child-rearing attitudes. The results of this
study showed that the Chinese mothers were more restrictive and controlling than the
immigrant Chinese mothers, who in turn were more restrictive than the Anglo-American
mothers. This particular finding is suggestive of a gradual change among immigrant
Chinese mothers due to acculturation of their child-rearing values and practices to
accomodate those patterns that are prevalent in America.

Overall, however, it appears that Chinese mothers, including those who have
immigrated to the United States, are generally more authoritarian in their child-rearing
attitudes, while Caucasian mothers are more permissive. Unexpectedly, results also
showed that immigrant Chinese mothers were more likely to approve of the expression of

hostility or rejection towards the child than either Chinese or Anglo-American mothers,
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and that both the Chinese and immigrant Chinese mothers were more democratic and
equalitarian in their child-rearing attitudes than the Anglo-American mothers. The latter
finding is not consistent with the other results which seem to indicate that Chinese parents
are more authoritarian in their attitudes toward child-rearing.

To summarize, the available literature reveals complex differences between
Chinese parents and Anglo-American parents in how they socialize their children to be
successful individuals in society. Within Baumrind's framework, Chinese parenting
generally appears to be more authoritarian in style, while authoritative parenting tends to
be more prevalent in Caucasian families. However, recent research also suggests that
Baunrind's typology may not fully capture the child-rearing orientation and practices of
the Chinese culture; there are some indigenous concepts, such as those discussed in
Chao’s (1994) study, that greatly influence the parent-child relationship and which are not
taken into account within Baumrind's model of parenting style. The results of the
research done in this area are mixed and, therefore, firm conclusions about the parenting
orientations, attitudes, and practices of Chinese parents and the relation of these variables
to academic and social outcomes in Chinese children cannot be confidently made at this
point.

The main purpose of the present study is to investigate participants’ construction
of the contributions of parents to the moral development of adolescents and young adults,
focusing on how these influences are reflected in the narratives that young people tell
about their moral experiences. The predicticns of interest are those regarding relations
between parenting style and level of moral development, parenting style and presence of
parent voice in narratives, and degree of parent voice in narratives and moral reasoning
level. A second purpose of this study involves exploring these relationships within two
cultural groups, Chinese-Canadian and European-Canadiaﬁ, emphasizing how these

relationships may differ between the two cultures.
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Hypotheses

Parenting that is more authoritative in style should be associated with more
sophisticated moral development among adolescents and young adults in Western
culture (European-Canadian), as reflected in higher scores on the measure of moral
reasoning stage/level. This relationship may not be found in the Chinese-Canadian
culture, given that prior research (Chao, 1994) has indicated that Baumrind's
typology of parenting style may not be as useful for describing variations in

Chinese parenting.

Authoritative parenting should be positively linked to the level of parent voice
displayed in the moral narratives of adolescents and young adults, following Pratt
and Amold (1995). Specifically, participants who rate their parents higher on
authoritativeness are predicted to represent their parents’ viewpoints to a greater

degree in the stories that they tell about moral socialization.

Parents of Chinese-Canadians and European-Canadian parents should differ in
levels of authoritarian parenting. In light of the research showing that Chinese
parents tend to be more controlling and demanding (e.g., Lin & Fu, 1990), it is
predicted that Chinese parents will be perceived and rated as having a more
authoritarian parenting style than European-Canadian parents.

The degree of parent voice ought to be greater in the moral narratives of Chinese-
Canadian youth than in similar narratives of European-Canadian youths. This
hypothesis is derived from research that has shown a general tendency among
Chinese parents to be highly involved in the parenting role, particularly in terms of

guidance, in comparison with Western families (e.g., Chao, 1994).



5. The strength of parent voice in adolescents' narratives should be positively
associated with level of moral reasoning development. This hypothesis is based on
Pratt and Amnold's (1995) finding that adolescents who were more sophisticated in
their moral reasoning also tended to display clearer appropriation of parental voice

to a greater degree in their narratives about moral conflict.

Method

Participants

The sample for this study consisted of 102 adolescents and young adults, ranging
from 17 to 26 years in age (M = 20.3 years). Sixty-two of these participants were of
European-Canadian background (39 females, 23 males); the other forty participants were
Chinese-Canadian (25 females, 15 males). “European-Canadian” was operationalized as
having two parents of European or Canadian heritage. “Chinese-Canadian” was defined
as having two parents of Chinese descent. Demographic information was collected from
all participants (see Appendix A for the questions used to determine cultural background).

With respect to ethnic or cultural background, the European-Canadian participants
reported descent from many different countries: Canada (57%), England/Scotland (23%),
Germany (11%), Ireland (13%), Italy (8%), Austria (3%), Holland (3%), Belgium (2%),
Ukraine (2%), Portugal (2%), and Finland (2%).° Within the Chinese-Canadian group,
the following countries were represented: China (43%), Hong Kong (35%), Vietnam
(10%), Taiwan (5%), Malaysia (5%), Laos (3%), and Mauritius (3%).

5 The percentages reflect the proportion of participants reporting descent from each country. Participants
who indicated more than one country (i.e., parents come from different countries) were included in the
figures and counted twice.

43



Of those participants who responded to the question about religious affiliation,
81% of the European-Canadian students indicated affiliation with Christianity, or a
Christian denomination (i.e., Roman Catholic or Protestant), compared to 40.5% of the
Chinese-Canadian students. The remaining 19% of the European-Canadian participants
reported that they did not affiliate themselves with any religion (i.e., responded “none” or
“atheist”). Among the remaining Chinese-Canadian participants, 51.4% indicated that
they had no religious affiliation while 8.1% reported affiliation with Buddhism.

The sample was recruited through the Psychology department and the Chinese
Student Association at Wilfiid Laurier University. Participants were given the choice of

receiving either one bonus course credit or $5 for their participation.

Measures

Of interest to the present study were a measure pertaining to parents’ style of
childrearing, an index of moral reasoning development, a measure of parents’ voice in
children’s narratives about moral socialization, and a measure of parent influences on
moral values.

Parenting style. A modified version of the measure developed by Lamborn,
Mounts, Steinberg and Dornbusch (1991) was used to assess authoritativeness of
parenting style in the present study (Cronbach’s alpha = .87). Students provided
responses to two scales, one tapping the warmth (responsiveness) dimension of parenting
and the other assessing the strictness (demandingness) dimension of parenting. The
warmth scale (alpha = .85) measured the extent to which the adolescent perceived his/her
parents to be loving, responsive, and involved. A sample item from this 10-item scale is
"When my parents wanted me to do something, they explained why." Prior research by
the author (Mar, 1994) has shown that the warmth scale is correlated with late
adolescents' social adjustment, specifically, reported loneliness (r = -.41) on the UCLA
Loneliness Scale (Russell, Peplau, & Cutrona, 1980) and social satisfaction (.= .26) on



the Student Adaptation to College Questionnaire (Baker & Siryk, 1989). The strictness
scale measured the extent of parental monitoring and supervision, as perceived by the
adolescent. A sample item from this 8-item scale is "My parents knew exactly where I
was most afternoons after school." This scale has been correlated with adolescents'
reported loneliness (r = -.19) in previous research (Mar, 1994). In this investigation, the
last two items of the original strictness scale (Lamborn et al., 1991) were dropped from
the analyses due to their low correlation with the other items in the scale. The internal
reliability for the remaining 6 items included in the strictness scale was acceptable

(alpha = .82). The items that comprised the warmth and strictness scales can be found in
Appendix B.

The warmth and strictness scales themselves were moderately positively
intercorrelated, r (100) = .47, p <.001, similar to the results of Lamborn et al. (1991).
For both scales, participants were required to refer back to when they were living at home
with their parents in making responses to the items. The response format for each scale
was a 9-point Likert-type scale, ranging from -4 (very strongly disagree) to +4 (very
strongly agree). An overall index of parental authoritativeness versus neglect was created
by summing the Z scores on the warmth and strictness scales. Similarly, an index of level
of authoritarian parenting style was also created by subtracting the standardized warmth
scale from the strictness scale.

In addition, participants were grouped according to type of parenting style. This
was accomplished by doing a median split of both the warmth and strictness subscales;
scores above the median of each subscale were classified as “high,” while scores below the
median were classified as “low.” Participants who scored high on both warmth and
strictness subscales were put into the authoritative parenting style group, while those
scoring low on both subscales were placed in the neglecting parenting style group. The

authoritarian parenting style group consisted of participants who had high scores for
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parental strictness but low scores for parental warmth, while the permissive group
consisted of participants scoring low on parental strictness but high on parental warmth.

Moral reasoning. The short version of the Defining Issues Test (DIT) by Rest
(1979) was used as a measure of moral judgment preferences. Participants were presented
with 3 moral dilemmas, one of which was the classic story of Heinz and the drug
(Kohlberg, 1969). Each dilemma consisted of a vignette describing a moral situation,
followed by a list of 12 different statements concerning the issues of the moral dilemma.
This list consisted of various statements representing moral thinking at the six different
stages of Kohlberg’s model, general attitudes, and irrelevant ideas (see Appendix C for the
moral dilemmas and issue-statements used in this measure). Participants were required to
indicate on a 5-point rating scale how important each issue-statement was in their
decisions concerning what ought to be done in the dilemma. For example, concerning the
Heinz dilemma, one of the issue-statements was "Whether a community’s laws are going
to be upheld.” After rating the importance of each issue-statement, participants were then
required to rank the four most important issues from the set of twelve listed.

Each of the four issue-statements chosen in each dilemma was coded according to
which type of statement it represented (i.e., an attitude, a meaningless item, or a stage of
moral development). A “P index” (the relative importance that a participant gives to
Stage 5 and 6 items, reflecting principled considerations in the Kohlbergian system) was
then obtained for each dilemma by calculating the percentage of top rankings given to
Stage 5 and 6 issue-statements, following standard procedures (Rest, 1979). The P
indices for all three moral dilemmas were then summed to create an overall index of level
of moral reasoning preference. Four participants who selected at least one irrelevant or
meaningless statement across all three dilemmas were eliminated from data analyses
involving this measure.

With respect to reliability, the DIT has been shown to have internal reliability in the
range of .70s to .80s (Rest, 1983). Furthermore, the DIT has been found to be correlated
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with Kohlberg’s measure of moral judgment, with correlations as high as the .70s in
heterogeneous samples, but lower in more homogeneous samples (Rest, 1983).

Influences on Moral Values. To obtain additional information concerning parents'
influences on adolescents'/young adults' moral values, an adaptation of the Moral Self
Task (Amold, 1993) was used. This measure involved presenting subjects with a list of 10
qualities/values that are generally considered to be important by most people (e.g., polite
and courteous, trustworthy). Participants were required to choose the 3 qualities that
were most important to them in terms of the kind of person they wanted to be. After
making their selections, participants were asked to rate the extent to which their parents
had influenced the importance that they attached to each of these 3 values. The rating
scale ranged from +1 (not at all) to +5 (very much so) for each. Scores for the 3 values
were summed to provide an overall index of parent influence on values, ranging from 5 to
15. A description of this measure is provided in Appendix D.

Moral Narratives. To assess the extent to which the adolescent/young adult
resonated with the parents' beliefs and values (i.e., the presence of parental voice)
concerning morality, the protocol developed by Pratt and Arnold (1995) for obtaining
moral narratives was employed. Essentially, this protocol involved asking the
adolescent/young adult to identify the three values (from a set of 10) that he/she believed
to be most important and then to tell a story about a past incident when his/her parents
had taught him/her about the importance of one of those values. The instructions and
probes used to elicit these moral narratives are shown in Appendix E.

These narratives were transcribed and coded according to a set of criteria
formulated by Pratt and Amold (1995), which described the strength of parent voice
present in a narrative (see Appendix F). The categories of voice strength ranged from 1
(weak) to 5 (strong). More specifically, a category of "1" indicated that the child
completely failed to describe the parents' voice, or actively rejected it. A categorization of

"2" indicated that there was minimal evidence of the parents' voice, and it was either
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passively resisted or simply complied with. For a category *3" classification to be made,
there had to be clear evidence of parents’ voice (e.g., references to dialogue with the
parent). However, explicit agreement with parents’ viewpoints was not readily apparent.
A categorization of "4" indicated that parents' voice was clearly evident and that there was
also explicit endorsement or responsiveness to it. At the same time, however, there was
also a sense that parents' input or support had not been reformulated as the child’s own
thinking. Lastly, a category "5" classification indicated that parents' voice was clearly
internalized, that there was articulated co-construction signalled by the “message” being
rephrased in the child’s own words (Tappan, 1991), or a demonstrated capacity to differ
respectfully from the parent. The inter-rater reliability for this coding scheme was .85 for
a sample of 16 protocols in Pratt and Amold (1995). In the present study, inter-rater
reliabilities of .85 - .89 were achieved on a sample of 12 transcripts among three
independent raters. The scores of the primary rater, “blind” to moral and parenting style
data, were used in all analyses. Excerpts from narratives that were coded as 1, 3, and 5

are provided as examples in Appendix G.

Procedure

Students who had signed up for this study through the Psychology Department or
the Chinese Student Association at WLU were contacted by phone to arrange an
individual appointment for participation. Upon arrival, each participant was placed in a
quiet room and given a written introduction to read (see Appendix J). There were two
modes of data collection in this study: a short interview session and a written
questionnaire session. After signing the consent form, participants were given a
questionnaire (see Appendices A - E) and instructed to complete only the first measure
(1.e., moral values measure), after which the narrative measure (“the interview”) was
administered. The narratives generated by the participants were recorded on audiotape for

later transcription and analysis. Following the narrative measure, the participants were
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instructed to complete the remainder of the questionnaire, that is, the parenting style and
DIT measures. Upon completion of the questionnaire, a feedback form explaining the
nature and purpose of the study was provided to each participant. Participants were given

either course credit or $5 for their participation.

Results

The means and standard deviations for the main variables of interest in this study,
are presented separately by culture and gender in Table 1 below. Results of the tests of
significance for each of the hypotheses will be discussed later on.

Table 1

Mean Scores For Chinese- and European-Canadians On Various Study Measures

Measure Males Females Overall Males Females Overall
Defining Issues Test 1.2¢ 8.63 1.92 9.19 3.34 9.0
(4.13) (3.36) (3.7%9) 4.45)
Voice 4.07 3.92 4.00 4.35 4.26 431
(.62) (1.15) .49) (.69)
Warmth 61.93 60.56 61.25 69.26 76.56 7291
(9.50) (15.34) (9.89) (8.69)
Strictness 3547 36.08 35.78 38.35 4515 41.75
(7.30) (9.89) (9.01) (7.82)
Authoritativeness 97.40 96.64 97.02 10761 121.72 114.67
(15.14) (21.20) (14.26) (13.07)

Note: Standard deviations are shown in the parentheses.
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In the overall sample, Pearson correlations indicated that participant age was not
significantly related to performance on measures of moral development, parental
authoritativeness, parental influence on moral values, and parents’ voice. Age was
significantly correlated with authoritativeness of parenting style in the European-Canadian
sub-sample only, r (62) = -.28, p <.05. Length of residence in Canada was not
significantly correlated with these same variables, except for parental authoritativeness.
Specifically, length of residence was negatively associated with parental authoritativeness,
£ (62) =-.28, p < .05 in the European-Canadian group as well as in the overall sample,

r (102) = .33, p <.005; no such association was found within the Chinese-Canadian
group. Since age and length of residence did not correlate consistently with the various
outcome variables, these potential control variables were excluded from further analyses.
Correlations which involve the age and length of residence variables are summarized in
table form in Appendix H.

The construct validity of the parenting measures used in this study was examined
through correlational analyses of these measures with the degree of participants’ ratings of
parental influence on their chosen moral values. Indeed, construct validity for the
measures was demonstrated in that students’ ratings of degree of parental influence were
significantly positively associated with authoritativeness of parenting style, r (99) = .48,

p <.001, and also with a greater degree of rated internalization of parents’ voice in moral
narratives, r (98) = .25, p <.05.

In hypothesis #1, it was predicted that reports of parental authoritativeness would
be positively associated with moral reasoning development among older adolescents and
young adults. Contrary to expectations, however, correlational analyses of the overall
data set did not reveal a significant relationship between participants’ reports of parental
authoritativeness and their scores on the Defining Issues Test, r (96) = .05, ns. Analyses
conducted separately for the European-Canadian and Chinese-Canadian groups also did
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not reveal any significant correlations between parental authoritativeness and participants’
preferences for principled moral reasoning, r (57) = -.07, ns, and £ (37) = .08, ns,
respectively.

In hypothesis #2, the prediction was that greater parental authoritativeness would
be linked to a greater degree of internalization of parents’ voice by older adolescents and
young adults. As expected, a significant positive correlation was found between students’
reports of parental authoritativeness and the degree of internalization of parent voice in
their moral narratives, r (98) = .43, p < .001. With respect to the two subscales in the
parenting style measure, parental warmth was associated with the voice measure, r 98) =
42, p <.001, as was parental strictness, r (98) = .30, p <.01. To illustrate this finding
that parental authoritativeness was positively associated with the level of parent voice
represented in participants’ moral narratives, excerpts from two stories that differed in
degree of reported parental authoritativeness and also in level of voice displayed are
presented below. Story A was coded as “3” on the voice scale and was told by a
participant who reported a moderate level of parental authoritativeness (classified as an
authoritarian parenting style). Story B was coded as “5” on the voice scale (i.e., high) and
was provided by a participant who reported a high level of parental authoritativeness.

Story A
[Can you tell me about the situation and what happened exactly?]

“In my OAC year, I was very ill with mono. I was ill for three-quarters of the year.
And...very competitive household. And, I always have above 90’s grades, but this time I
did not have above 90. I had, like, 85. Not bad marks, although lower than what I
would’ve liked. And, obviously hard to achieve when you’re at home and you’re learning
it by yourself - and this was a calculus mark. And, so, I think it was a 83 I had in calculus.
And, my father was less than impressed...and, my father’s “That’s not good enough. If
you’re going to make it anywhere in this world, you have to be consistent with your
marks, grades.” And, that’s the ambitious, hardworking. And, so it really did instill in me
that I should work hard. I know I should’ve done it for myself rather than for my father,
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but...I had to be higher than that, and eventually, I did what was really hard, considering it
was really hard.”

[How do you feel about that experience now?]

“I'm sort of...I don’t have the best opinion of my father. He shouldn’t have pushed me.
Like, I find myself really enjoying university life because of that. Just...I’'m angry at him
for forcing that sort of...in a way, I'm...I don’t know. Idon’t think I would say I'm

because it was just the wrong way to go about it. I mean, I already had a very
high standard and...(he) shouldn’t have treated me that way I felt at the time. But, still,
the hardworking’s there.”

Story B
[Could you tell me about the situation and what happened exactly?]

“Well...trustworthy. Well, an illustration could be...the most recent would be, like, ‘cause
a couple of years ago when I started working at the bank as a teller. And, to be
trustworthy, like, I always, my parents always taught trustworthy is the most important
thing because you keep your promises, which means you’re a reliable person, right. And,
also, you’re honest because you promise somebody you're going to do that and you’re
going to do that. So, keep your words. And, well, working with the bank, it’s even more
than anything because people, you’re dealing with people’s money. And, of course,
people trust you with their money. And, we’re talking about large sums of money, okay.
It’s cash, so obviously you have to be really careful and you have to be reliable. You have
to be honest in order to get the cash balance all made up and you get your customers’

trust, t0o.”

[How were your parents involved in this?]

“T guess they always taught me to be, do what I said and keep my promises from when I
was a little kid “til now. And, I think that’s the most important, like, principle to bring in
life and it does help in your future especially when you go to work and things like that.”
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A two-way ANOVA, with parenting style type® and gender as independent
variables, supported the above finding for hypothesis #2. A significant main effect for
parenting style type was found, F( 3, 92) =5.68, p <.005. The level of parent voice in
moral narratives was highest among participants from authoritative and permissive families
(M =4.42 and M = 4.60, respectively) and lowest among those from authoritarian and
neglecting homes (M = 3.94 and M = 3.81, respectively). Table 2 below provides a
summary of the mean voice scores across parenting style group and gender. Neither
gender alone nor the interaction of gender and parenting style type proved to be significant
factors predicting the degree of voice in this analysis of the moral socialization narratives

told by participants.

Table 2

Parenting Style and Gender Differences in Mean Level of “Voice” Displayed in

Moral Narratives

Authoritative Authoritarian Permissive Neglecting Total
(Unweighted
mean )
Males 4.50 422 4.38 4.07
(0.55) (0.44) (0.52) (0.62) 4.29
n=6 n=9 n=8§ n=14
Females 4.40 3.63 4.86 3.61
(0.56) 0.52) (0.38) (1.29) 4.13
n=30 n=8§ n=7 n=18
Total
(Unweighted 4.45 3.93 4.62 3.84
mean)

Note: Standard deviations are shown in parentheses.

6 Parenting style groups were created by doing a median split on the warmth and strictness scales. Please
note that these groups do not hold any absolute value, but were simply based on participants’ scores
relative to one another in the sample.
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Some parallel evidence regarding parental influence was found in an ANOVA
which examined students’ ratings of parental influence on their moral values in relation to
the variables of parenting style and gender. This analysis revealed a significant main effect
for parenting style, E(3, 93) = 11.45, p <.001, but not for gender, F(1, 93) = 1.15, ns.

Table 3 summarizes parenting style and gender differences in participants® mean ratings of

parental influence on moral values.

Table 3

Parenting Style and Gender Differences in Mean Levels of Reported Parental Influence

Authoritative Authoritarian Permissive Neglecting Total
(Unweighted
Mean)
Males 12.50 10.39 12.25 10.00
(1.64) (2.26) (1.28) (1.80) 11.29
n=6 n=9 n=8 n=14
Females 13.13 11.00 12.50 10.28
(1.38) .27 (1.94) (2.16) 11.73
n=31 n=3§ n=7 n=18
Total
(Unweighted 12.82 10.70 12.38 10.14
Mean)

Note: Standard deviations are shown in parentheses.

With regards to hypothesis #3, Chinese-Canadian students were expected to rate

their parents as being more authoritarian than would European-Canadian students.

Support for this hypothesis was found. A two-way ANOVA, with culture and gender as

the independent variables, revealed that level of authoritarian parenting, as reported by the

participants on the index of strictness minus warmth, was significantly different between

the two cultures, F(1, 98) = 5.42, p < .05. The Chinese-Canadian participants rated their
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parents as being more authoritarian (M = -25.22, SD = 12.45) than did their European-
Canadian counterparts (M = -31.23, SD = 10.94). However, results indicated that the
reported level of authoritarian parenting did not significantly differ between male and
female participants. There was also no evidence of a significant interaction between
culture and gender.

In addition, although it was not a main hypothesis, the relationships among culture,
gender, and parental authoritativeness were tested. An ANOVA, with culture and gender
as the independent variables and authoritativeness as the dependent variable, showed that
there was a significant effect for the interaction between culture and gender, E(1, 98) =
494, p<.05. There were also significant main effects for culture and gender, F (1,98) =
27.8, p<.001 and F (1,98) = 3.98, p = .049, respectively. The interaction effect indicates
that there were significant differences between males and females in the European-
Canadian culture with regards to their ratings of parental authoritativeness and almost no
differences between males and females in the Chinese-Canadian sample. An examination
of the means shows that within the European-Canadian group, females reported their
parents as significantly more authoritative than did males (M = 121.7 and M = 107.6,
respectively). Within the Chinese-Canadian group, females and males did not significantly
differ in their ratings of parents’ authoritativeness (M = 96.64 and M = 97 40, respec-
tively). Concerning the main culture effect, the results showed that the Chinese-Canadian
participants rated their parents as being less authoritative (M = 96.93, SD = 18.95), on
average, than did the European-Canadian participants (M = 116.48, SD = 15.06). Lastly,
the main effect due to gender indicated that females in general reported their parents as
being significantly more authoritative than did males (M = 109.18, SD = 17.14 and M =
102.50, SD = 14.70, respectively).

In hypothesis #4, it was predicted that the degree of parent voice would be greater
in the moral narratives of Chinese-Canadian youths than in similar narratives of European-

Canadian youths. A two-way ANOVA with culture and gender being the independent
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factors was employed to test this hypothesis. Analyses revealed marginal evidence of a
significant difference between the two cultural groups with respect to the degree of
internalization of parent voice in their moral narratives, F(1, 96) = 3.43, p = .067, but the
pattern of results was in the opposite direction than what had been predicted. As reported
earlier, the mean score for parent voice in the narratives told by the European-Canadian
participants was actually higher (M = 4.30, SD = .86) than the mean score for voice in the
narratives told by their Chinese-Canadian counterparts (M = 3.97, SD =.99). Excerpts
from narratives told by a Chinese-Canadian participant (Story C) and a European-
Canadian participant (Story D) are provided below for illustration.

Story C (coded as “3” on voice scale)
[Could you tell me about the situation and what happened exactly?]

«__.this was when I got back. I went to France for the summer. And, then, I came back.
And my family isn’t very expressive, so I know that. And, I came back, and things were
fine. So, they took us out to dinner. And, we went to some Chinese restaurant down the
street, downtown, and went in and we looked. I noticed that at the next table that there
were people we knew, like, friends and relatives and stuff there. So, we had gone over
there and I went over there to their table to talk - with my sister - to talk to them. And, I
said “hi”, kind of shy, sort of “hi”. When I came back to our table, my mom got mad at
me. She was quite upset that I hadn’t acknowledged my elders. She has a really big thing
about that - respecting your elder and being polite and courteous in acknowledging them.
And, she got really upset. And, I just thought, like, I didn’t think it was such a big deal. I
said “hi”. But, I guess she expected me to go on, (e.g.) “how are you doing?”, blah, blah,
blah. And, I thought that was enough. Like, I've grown up here most of my life, so
that’s, you know what I mean. That’s how I've always been accustomed to greeting
people. And, I guess that offended her. She said it was really rude and it showed
disrespect on my part and the fact that they.. like, they were my parents, so it reflected on
them.”

[How do you feel about this experience now?]

“Well, I think about it and I guess she’s right. I should’ve...it’s just I felt awkward. I
didn’t know how to communicate well with them and...but, she was right. I agree, but she
didn’t have to be so harsh about it.”
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[Do you agree with the way that she was trying to teach you about being polite and
courteous?]

“T agree with the fact that you should respect your elders, you should listen to them, you
know, you don’t talk back to them, blah, blah, blah. I don’t think she should’ve
approached me the way that she did. I mean, she started screaming at me. It’s just, I
don’t know. But, that incident did stay in my mind, though.”

Story D (coded as “4” on voice scale)
[Could you tell me about the situation and what happened exactly?]

“T was probably about 4 years old and I was in a Shopper’s Drug Mart. And, I asked my
mother to buy a package of green Gatorade gum. And, she said ‘no’. So, I went back
and I guess I stole it. I can’t remember how ‘cause I was in a buggy. But, she didn’t
realize ‘til I got home that I was chewing gum. She drove me back down there and made
me apologize to the lady who was working at the cash. And, the lady said I'd be arrested
if I did it again. And, my mom somehow made me earn the money. I’m not sure how, but
she made me pay her back cause she paid the storeowner back and I had to go and

apologize.”
[How do you feel about that experience now?]

“Well, now, I feel it was good. ‘Cause I understood that if I did things, that there would
be consequences and that I wouldn’t be able to get away with it.”

[Why do you think your mother responded in the way that she did?]

“Probably because my mom’s really big with honesty and if it’s not yours, don’t take it
unless you pay for it. I guess she just didn’t want me, you know, thinking it was okay so I
would keep doing it, and she wanted to teach me a lesson.”

With reference to the above findings for hypothesis #4, an analysis of parental
influence by culture showed a similar pattern of results. A two-way ANOVA revealed
that participants’ ratings of the degree of parental influence on their moral values were
marginally different between the two cultures, with this finding approaching statistical
significance, F(1, 97) = 3.49, p = .065. The European-Canadian students tended to rate
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their parents as being more influential on their moral values (M = 11.98), while the
Chinese-Canadian students tended to rate their parents as somewhat less influential (M =
11.06).

Lastly, the prediction in hypothesis #5 was that participants’ level of moral
reasoning would be positively associated with the strength of parent voice in the moral
narratives that they told. A correlational analysis of the overall sample to test this
hypothesis revealed evidence of a significant (albeit weak) relationship between
participants’ scores on the Defining Issues Test and the degree of parent voice observed in
their moral narratives, r (94) = .20, p <.05. When analyses were conducted separately for
the two cultural groups, a significant correlation was found for the Chinese-Canadian
group, r (36) = .28, p < .05, but not for the European-Canadian group, 1 (56) = .12,
p=.18. AFisher Z-test did not find these two correlations to be significantly different
(Z=0.81, n.s.).

A series of supplementary analyses was also carried out to further investigate the
data set regarding possible gender and culture differences in participants' values, as
assessed by the moral values task. With respect to gender differences, no significant
findings were obtained. A summary of the patterns of differences among male and female
participants in selection of moral values is provided in Appendix I.

Concerning cultural differences, it was found that the Chinese-Canadian
participants selected “polite/courteous” as being an important moral value to them
significantly more often (30%) than did their European-Canadian counterparts (10%),
F(1,98)=6.88,p< .05.7 The moral value of “careful/cautious” also appeared to be
more important in the Chinese-Canadian group: 15% of the Chinese-Canadian
participants chose this value as one of the most important to them, whereas none of the

European-Canadian participants chose this value, F (1, 98) = 10.31, p <.005. On the

7 Cultural differences in moral values were tested in a 2x2 ANOVA on the proportions of people choosing
a particular moral value.
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other hand, a much greater percentage of European-Canadian students selected
“honest/truthful” as being an important moral value to them (60%) compared to the
percentage of Chinese-Canadian students choosing this value (30%), E (1, 98) = 4.38,

p <.05. Table 4 below presents the differences in value choices between the two cultures.

Table 4

Differences Between European- and Chinese-Canadians In Choice of Moral Values

Moral Value European-Canadians Chinese-Canadians
(%) (%)
polite/courteous 9.7 30.0*
honest/truthful 59.7* 30.0
careful/cautious 0 15.0*
fair/just 323 17.5
trustworthy 274 30.0
ambitious/hardworking 46.8 62.5
independent 41.9 37.5
sharing 6.5 10.0
be open/communicate 19.4 20.0
kind/caring _ 58.1 47.5

Note: percentages reflect proportion of participants choosing the value as one of the three most important
values

*p<.05

Discussion

The main purpose of this study was to investigate the relationship between
parenting style and moral development in older adolescents and young adults within two
different cultural contexts: Chinese-Canadian culture and European-Canadian culture. In
terms of moral development, a primary focus of this investigation was on the study of

moral narratives as a way of tapping morality in individuals.
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The reliability and validity of the novel measure of parent voice proved to be
reasonably high in most instances. The narrative measure of morality assessed the degree
of internalization of parental voice in participants’ stories about moral learning
experiences. The mean score for voice obtained for participants’ narratives was 4.17 (on a
scale of 1 to 5), which is reasonable given that a mean score of approximately 3.40 was
obtained for the same measure with a younger group of adolescents in Pratt and Arnold’s
(1995) study. Some developmental trend toward more sophisticated representation of
parent voice would be expected with increasing age. The measure of moral values
required participants to select the 3 moral values that are most important to them from a
list of 10 moral values and then to rate the extent to which their parents had influenced
these values. Analyses showed that these ratings of parents’ influence were correlated
with the level of parent voice represented in participants® moral narratives, r (100) = .25,
p < .05 and, thus, lent support for the validity of this novel voice measure.

With regards to the findings of this study, there was evidence to support some of
the hypotheses, but not others. In the first hypothesis, it was predicted that
authoritativeness of parenting style would be positively associated with children’s moral
reasoning development. Contrary to expectations, however, support was not found for a
relationship between parents’ style of childrearing and the moral development of older
adolescents and young adults, as assessed by the measure of moral reasoning preferences
employed in this study (the Defining Issues Test). This result is in line with the findings of
Berkowitz, Giese, Begun, Mulry and Zweben (1995). In their investigation of parenting
style and children’s moral reasoning and behaviour, Berkowitz et al. (1995) did not find a
significant association between parents’ childrearing style and adolescents’ moral
reasoning development. However, this particular finding is also not consistent with some
previous research which has found evidence for a positive relationship between an

authoritative parenting style and moral development (Boyes & Allen, 1993), and between
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specific “authoritative” parenting practices and children’s moral reasoning development
(e.g., Walker & Taylor, 1991).

The lack of consistency in the existing literature with respect to the findings
concerning parenting style and its relation to moral development makes it difficuit to
interpret the results obtained in the present study for hypothesis #1. As discussed in the
literature review, there are very few studies which have specifically investigated the
relationship between parents’ childrearing styles and behaviour and children’s moral
outcomes. To complicate matters, these existing studies (e.g., Berkowitz et al., 1995;
Boyes & Allen, 1993; Walker & Taylor, 1991) differed from the present study in the
samples studied and the measures employed to examine parenting and moral development.
Boyes and Allen (1993) used the Child Report of Parental Behaviour (Schaefer, 1965) to
determine parenting style in their study, which included both high school and first-year
university students. They also employed the standard version of the DIT, which is
comprised of 6 moral dilemmas, instead of the shorter version of the DIT used in this
study. In Walker and Taylor’s (1991) longitudinal investigation of 7- to 15-year-old
children and their families, a standard interview measure (Moral Judgment Interview -
Colby & Kohiberg, 1987) was employed to study moral reasoning. Furthermore, Walker
and Taylor (1991) did not focus on parenting style per se, but rather family interaction
style, using the Developmental Environments Coding System (Powers,1988). Similarly,
Berkowitz et al. (1995) used a different parenting style measure (an adaptation of the
parenting style measure developed by Dornbusch et al., 1985), and the Moral Judgment
Interview (Colby & Kohlberg, 1987) in their study of adolescents, aged 12-19 years, with
problem behaviour.

Hence, given the differences in participant samples and measures employed across
different studies, the results found in the present study concerning parenting style and

moral development may not be directly comparable to the existing research in this area.
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Additional studies are needed to elucidate the role of parents’ style of childrearing in
children’s moral development more fully, and to provide a context for the present findings.

Interestingly, when moral influence was investigated via narratives elicited from
participants about their moral learning experiences, the role of parenting style appeared to
be more visible. In hypothesis #2, it was predicted that parental authoritativeness would
be positively correlated with degree of appropriation of parents’ voice (i.e., parental
viewpoints) by older adolescents and young adults. As hypothesized, participants who
rated their parents as being more authoritative in childrearing style demonstrated greater
levels of internalization of parental voice in their moral narratives, as rated independently.
This result is consistent with a prior finding that greater authoritativeness in parenting
style was significantly related to a greater degree of representation of parents’ voice in the
moral narratives of younger adolescents (Pratt & Arnold, 1995). Thus, it appears that
parenting style may have a role to play in children’s moral development, at least with
respect to the degree of internalization of parents’ viewpoints on moral values. These
results also clearly support the utility of the parental voice measure derived from students’
narratives as an index of family influence on moral development.

With respect to cultural differences, several significant findings were revealed by
this study. In hypothesis #3, it was predicted that Chinese-Canadian participants would
rate their parents as more authoritarian compared to European-Canadian participants.
Consistent with this hypothesis and with existing literature on differences between the
Chinese-Canadian and European-Canadian cultural groups in parenting orientation and
behaviour (e.g., Kelley & Tseng, 1992; Dornbusch et. al., 1987, Chiu, 1987), data
analyses indicated that the Chinese-Canadian students perceived and rated their parents as
more “authoritarian” in comparison to the ratings of parents provided by their European-
Canadian counterparts. On the other hand, the European-Canadian students rated their
parents higher on our index of “authoritativeness” than did their Chinese-Canadian peers

overall, a finding which has been documented in prior studies examining cultural
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differences in childrearing style and its relation to school achievement in the United States
(e.g., Dombusch et al., 1987; Steinberg et al., 1992). However, the significant interaction
effect which found that females reported their parents as more authoritative compared to
males within the European-Canadian group only was unexpected. From the means
obtained, it appears that females within this cultural group perceive their parents as more
authoritative than do the males, but it would be difficult to interpret this particular result
without further investigation.

In addition, the finding that reported level of authoritarian parenting was higher in
the Chinese-Canadian group than in the European-Canadian group in this investigation
must be interpreted carefully. Chao (1994) found that Chinese immigrant mothers were
more authoritarian than European-American counterparts on Baumrind’s measures, but
more importantly, Chao also raised the issue of whether an “authoritarian” parenting style
has the same meaning in Chinese culture as it does in Western society. Chao argued that
parenting attitudes and practices that are classified as “authoritarian” within Baumrind’s
typology of parenting style have negative connotations within the Western culture.
However, these same parenting attitudes and behaviour reflect the indigenous childrearing
concepts of chiao shun (training) and guan (to govern), and are actually viewed positively
within the Chinese culture. Hence, Chao (1994) suggested that Baumrind’s model may be
not be appropriate for studying parenting in non-Western cultures. With respect to the
present investigation, Chao’s (1994) work serves as a reminder that authoritarian
parenting, as measured here, may not reflect the same parenting values in the Chinese-
Canadian sample as it does in the European-Canadian sample.

Given that Chinese parents are typically perceived as more ‘authoritarian’ in
parenting style than European-Canadian parents, the prediction for hypothesis #4 was that
the degree of parent voice should be stronger in the moral socialization narratives of the
Chinese-Canadian participants than in similar narratives told by their European-Canadian

counterparts. Perhaps surprisingly, the reverse pattern was found. The narratives
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provided by the European-Canadian participants tended to show a greater degree of
representation of parents’ viewpoints than the narratives told by the Chinese-Canadian
participants. Consistent with this trend, the European-Canadian participants also tended to
rate parental influence on their moral values somewhat more highly than did the Chinese-
Canadian participants.

This unexpected finding of a marginally weaker representation of parents’
viewpoints and influence among the Chinese-Canadian participants may be related to the
process of acculturation. Most of the Chinese participants in the sample have been
residing in Canada on their own for at least several years, or come from families who have
been residents of Canada for at least several years. It is plausible that, as the children of
these Chinese families have slowly become more exposed to and changed by the values of
the society that they are currently living in (i.e., North America), there is greater ‘conflict’
which develops between the children and parents with respect to issues such as what
constitutes culturally acceptable moral values, attitudes, and behaviour. Within this
context, it would not be unreasonable to also expect that the Chinese-Canadian
adolescents and young adults may represent their parents’ viewpoints to a lesser degree
than their European-Canadian peers and also be less willing to acknowledge parental
influence on their moral values.

This particular explanation appears to be plausible, given the findings of a recent
study by Greenberger and Chen (1996). In their investigation of perceived parent-
adolescent relationships and depressed mood among European- and Asian-Americans in
early and late adolescence, there was evidence to show that the Asian-American college
students consistently reported more conflict with parents than did their European-
American peers, though this was not the case within their early adolescent group. The
conflict reported by the Asian-American college-aged group appeared to be somewhat
more common and intense in their relationships with mothers than with fathers, and tended

to center around issues of autonomy. Given the evidence found by Greenberger and Chen
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(1996) of increased autonomy struggles with parents among Asian-Americans in this
relatively late stage of adolescence, it is plausible that the Chinese-Canadian students in
the present investigation may also have been experiencing such conflict in their
relationships with their parents. Assuming that this were the case, the finding in this study
that the Chinese-Canadian participants endorsed and represented their parents’ viewpoints
and influence on moral values to a lesser degree than did their European-Canadian
counterparts is a very reasonable one.

In this study, it was also hypothesized that the measure of moral development (i.e.,
the Defining Issues Test) and the narrative measure, a tool used to assess the degree of
responsiveness to parent influence on moral values, would be correlated, since they both
assess morality, albeit two different aspects and from two different theoretical
perspectives. Specifically, hypothesis #5 predicted that participants’ level of moral
reasoning development would be positively associated with the strength of parental voice
displayed in participants’ moral narratives. Individuals who are more advanced in their
moral reasoning development should also be able to represent their parents’ voice in more
sophisticated terms. Evidence to support this hypothesis was found for the overall sample.
Separate analyses by culture revealed a significant, modest correlation for the Chinese-
Canadian group but not for the European-Canadian group.

The moral values that were selected as most important represented another
interesting difference between the Chinese-Canadian and European-Canadian cultural
groups in this study. For the Chinese-Canadian participants, the values of
“polite/courteous” and “careful/cautious” appeared to have greater importance, and these
values were selected significantly more often by the Chinese-Canadian participants than by
their European-Canadian peers. This finding serves to reinforce past research which has
documented the strong influence that Confucian philosophy traditionally has upon family
interactions and relationships within the Chinese culture (e.g. Ho, 1986; Chao, 1983). The
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values of “polite/courteous” and “careful/cautious” certainly fit in with the virtues of filial
piety, respect for elders, and harmony that are greatly valued within Chinese culture.

The value of “honest/truthful” seemed to have greater importance within the
European-Canadian group than within the Chinese-Canadian group, being chosen much
more frequently by the European-Canadian students than by their Chinese-Canadian
counterparts in this study. One possible explanation for this cultural difference could be
that this specific value is not promoted or emphasized as much within Chinese culture as it
typically is in Westem culture. Indeed, in this study, the value of “honest/truthful” was
defined in part as “telling the truth,” a definition which connotes the ideas of complete
self-expression and individuality. It is possible that this quality is not quite as compatible
with the values of respect for elders, mutual dependence, harmony, and the negation of
conflict, which are strongly endorsed within traditional Chinese culture.

In drawing conclusions from these results, it is important to keep in mind that there
are, of course, limitations to this study. One limitation involves the issue of language. All
measures were administered in the English language, due to time and cost concerns.
Chinese-Canadian participants who were not fully fluent in English were thus put at a
disadvantage with respect to performance on the various measures. In particular, the
collection and transcription of moral narratives from the Chinese-Canadian participants
was problematic in some cases in that their ability to express themselves in English was
sometimes limited. Hence, the data obtained from the sample of Chinese-Canadian
adolescents and young adults may not be as fully accurate in capturing their true
competencies on the various measures administered in this study, especially those that are
heavily dependent on language comprehension or production. Nevertheless, it is
important to note that the more verbal measures of “parent voice” taken from the
narratives tended to parallel the results found with simple rating scales of parental

influence which were less language-dependent.
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Another potential weakness of this study is the measure of moral reasoning
development that was employed. Analyses of the data suggest that the Defining Issues
Test may not have been a sufficiently discriminating measure of moral reasoning
development. There was low variability in participants’ overall scores across the three
moral dilemmas in the measure. In addition, the DIT was not correlated with age, and it
was only very modestly correlated with the voice measure. Hence, the DIT may not have
been able to provide a completely accurate assessment of each participant’s level of moral
reasoning development in the present investigation.

As with all studies with correlational data, this investigation is also limited with
regards to the conclusions that can be drawn. Since none of the independent variables in
this study were experimentally manipulated, statements about causality cannot be made.
Because this investigation is cross-sectional, that is, data were collected from a sample at
one point in time, it is impossible to say with any certainty that the parenting orientations
and practices investigated in this study have caused or even preceded the moral outcomes
assessed. For example, it could be the case that adolescents and young adults who
internalize their parents’ viewpoints (“voice™) to a greater degree elicit more
authoritativeness from their parents. Although this “reverse causality” cannot be
discounted in this case, this explanation does not seem convincing in light of the finding
that participants who displayed greater representation of parental voice also rated their
parents as having greater influence on their moral values. It seems more plausible that
young people respond favourably to parents who demonstrate authoritativeness in their
childrearing by internalizing and appropriating parental viewpoints into their own moral
thinking. However, because of the design of this study, one can only confidently conclude
that a particular variable is related in some way to another specific variable. In order to
more clearly determine the direction of the relationship between parenting style and

children’s moral development, longitudinal research would need to be done.
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Another potential problem which should be mentioned concerns the issue of social
desirability. All of the measures that were used in this study required that participants
provide responses reflecting their own points of view. It is possible, however, that some
of the participants may have responded according to what they thought were the “best” or
“right” answers, or the answers they thought the examiner was looking for. Such data
would be misleading and inaccurate as far as the constructs under investigation are
concerned. Unfortunately, there were no specific measures set in place to assess social
desirability in the present study. It is argued here that it would have been difficult to
detect and control for this potential problem, since the very nature of the measures
required that the participants give ratings of particular items or produce 2 narrative of their
own choice.

Lastly, this study is limited by the nature of the sample. The participants recruited
for this investigation represented a very specific segment of the population, that is,
individuals of European-Canadian and Chinese-Canadian cultural backgrounds who are
between 17 and 26 years of age and attending university, limiting the generalizability of
the findings. In addition, the Chinese group within the sample consisted of individuals
who had been residing in Canada for different lengths of time. Some Chinese students
were born and raised in Canada, some had immigrated to Canada quite a few years ago,
and still others had only recently arrived in Canada for post-secondary studies. Thus, the
degree to which acculturation may have influenced values and performance on the
measures within the Chinese-Canadian group of participants may have been variable, and
as such, it is possible that the Chinese-Canadian data did not clearly represent traditional
Chinese culture with respect to parenting style and practices, moral reasoning, and values.

Indeed, it will be the task of future researchers to improve upon this study and
shed light on these issues. Certainly, the role of parenting style in the moral development
of children from childhood through late adolescence ought to be explored further, as the

data available on the relationship between these variables are very limited. One suggestion
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is that the current study be replicated in future research with a longitudinal design, which
would help clarify the direction of the relationship between parenting style and moral
reasoning development. To be more culturally sensitive,_ it may also be desirable to adapt
measures from the perspective of the Chinese culture. For example, the moral dilemmas
and probes used in the DIT could be modified to include details (e.g., names) and
scenarios more common to the ethnic group studied. Alternatively, a more extensive
structural measure of moral development, such as the Moral Judgment Interview, could be
employed in future studies instead of the DIT, which did not appear to be sufficiently
discriminating in terms of participants’ performance in the present investigation.

Several issues in particular appear to be important for future cross-cultural
research which involves the Chinese population in North America: pilot work, language,
and acculturation. In preparing for a cross-cultural investigation, it is recommended that a
pilot study be carried out initially in order to evaluate the effectiveness of the proposed
measures, and any modifications to these measures, for studying the variables of interest in
the Chinese culture. Taking this step would ensure that culturally relevant data are being
obtained in the actual study and facilitate the interpretation of any cultural differences
found. Concerning language, it is suggested that measures be admininistered in the
language of communication predominant in the culture being studied. This would help
ensure that the data being collected is accurate and demonstrates cultural sensitivity in
research. For example, in samples from Hong Kong and China, the language of
administration should, of course, be Chinese.

To address the question of acculturation and its potential influence on values and
performance, it is recommended that this variable be controlled for more fully and more
closely examined in future studies involving this ethnic group. With reference to the
present study, an ideal endeavour for future researchers would be the collection of parallel
data from independent samples in China (where there is little or no acculturation to North

American society and values), Hong Kong (where there is some acculturation to Western
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values due to British rule), and Canada (where there is a great degree of acculturation
among the Canadian-born Chinese) to investigate the possible impact of acculturation on
the empirical relationships explored in this study.

The impact of culture should be addressed as well in future studies within the
domain of moral development. It is important for researchers to be aware of cultural
differences and how these differences may affect the variables and relationships they are
proposing to investigate. The sample in this study represented only two cultural groups:
Chinese-Canadian and European-Canadian. To better understand how parenting attitudes
and practices may influence moral development among children in other cultures, studies
similar to the current investigation should be undertaken with samples of participants from
different cultures.

Finally, there are several areas which were not directly examined in the present
investigation but which would be interesting for future researchers to study. First, the
individualism/collectivism distinction should be further investigated in the cross-cultural
context. It is possible that the cultural differences which were found in this study could be
partially explained by the fact that Chinese society is described as collectivistic in nature
while North American society is considered individualistic. Perhaps, the notion of
individualism/ collectivism could be incorporated into the measures used in future cross-
cultural studies which look at the relationship between parenting style and moral
development.

Second, although the demographic information collected on participants’ religious
affiliations was not analyzed in this study, it would be interesting for future researchers to
investigate the role of religion in parenting and children’s moral development in different
cultures. Religious affiliation may have an influence on parents’ childrearing orientation
and practices, and the moral values that are taught to children.

Third, the present study did not investigate the indigenous concepts of chiao shun

and guan which were studied by Chao (1994) and which are central to Chinese
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childrearing ideology. These concepts were observed in some of the moral narratives
provided by the Chinese participants in this study. For example, the notions of training
and firm governance are apparent in the following excerpt from a narrative told by a
Chinese participant:
“And, so, in the final exam, I failed. I failed, so my parents are really angry.
They scold me and, anyway, I worked hard in mathematics. And, also, they
spend a lot of money and time on finding a good tutorial teacher to help me.

And, at last, I got really good in mathematics.....Yeah, my parents also always
concentrate on hardworking.”

It is suggested that future comparative research involving the Chinese culture should
further study these indigenous concepts by incorporating them into measures of parenting
style and practices.

Lastly, according to Tappan and Brown (1989), individuals learn to develop their
own moral perspectives in life by internalizing and assimilating the viewpoints, or
“voices,” of many people in their environment. The “voice” of interest in the present
study was that of parents. It is recommended that future researchers also examine the
representation of other voices, such as peer voice, in children’s moral thinking, as
expressed through narrative.

In conclusion, the present study makes several contributions to the literature on
parenting and moral development. It is the first investigation to examine the relationship
between parenting style and moral development across different cultures, which were
represented in this study by the European-Canadian and Chinese-Canadian cultural
groups. Although evidence to support a significant role for parenting style in adolescents’
moral reasoning development per se was not found, the results did reveal that parental
authoritative-ness was significantly, positively associated with the degree of influence
adolescents perceived their parents to have on their moral values, and with the degree to

which adolescents represented their parents’ viewpoints in their narratives about moral
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learning experiences. With respect to moral values, the data showed that there are
differences in the kinds of moral values that are considered more important within each
culture, with the Chinese-Canadians emphasizing “polite/courteous” and
“careful/cautious” and the European-Canadians more inclined to emphasize “honest/
truthful » Lastly, the results of the present investigation also provide support for the
potential usefulness of studying morality through narratives.
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Appendix A

Background Information:

For the purposes of this study, please provide us with the following infamcuzon about
yourself. (This information will be kept strictly cor;fdentzal )

Age Sex (M/F) Place of Birth

What is your cultural or ethnic background?
Where are your parents from?

How long have you been living in Canada?

What religious affiliation do you consider yourself to have?
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Appendix B

Parenting Style Measure

Think back to when you were in high school. Who did you live with?
I lived with:

both my mom and dad

only one of my parents

someone else (e.g., grandmother, aunt)

Please answer the following questions with reference to the time period when you were in

high school living at home. To what extent do you agree with each of the following state-
ments as applied to your parents (or the authonity figure you were living with)?

~ = very strongly disagree +4 = very strongly agree

-3 = strongly disagree +3 = strongly agree 0 = precisely neutral
-2 = moderately disagree +2 = moderately agree

-1 =slightly disagree +1 =slightly agree

— [ could count on them to help me out, if I had some kind of problem.

—— They kept pushing me to do my best in whatever I did.

—_ They kept pushing me to think independently.

—_ They helped me with my school work if there was something I didn’t understand.
— When they wanted me to do something, they explained why.

— When I got a poor grade in school, my parents encouraged me to try harder.
— When I got a good grade in school, my parents praised me.

——_ My parents really knew who my friends were.

— My parents spent time just talking with me.

10. ___ My family did fun active things together.

11. ____ My parents TRIED to know where I went at night.

12. My parents REALLY knew where I went at night.

13. My parents TRIED to know what I did with my free time.

14. My parents REALLY knew what I did with my free time.

15. ___ My parents TRIED to know where I was most afternoons atter school.

16. _____ My parents REALLY knew where [ was most afternoons after school

VRNV WP~

Please check the appropriate answer for the two questions belew, with the reference point
being the time period when you were in high school and living at home.

In a typical week, the latest my parents let me stay out

On school nights (Monday-Thursday) was: On Friday or Saturday nights was:
— Not allowed out — Not allowed out
Before 8:00 p.m. —_ Before 9:00 p.m.
8:00 t0 8:59 p.m. 9:00 to 9:59 p.m.
9:00 t0 9:59 p.m. 10:00 to 10:59 p.:m.

11:00 o 11:59 p.m.
12:00 0 12:59 am.
1:00 0 1:59 a.m.

____Aslarsas i want

10:00 to 10:59 p.m.
11:00 t0 11:59 p.m.
As late as [ want
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Appendix C

Measure of Moral Development (DIT)

Opinions Abaut Social Problems

This measure is aimed at understanding how seaple think atout sacial problems.
Different peaple often have different opinions about questions of sight and wrong. We
wauld like you to tell us what you think about several prodiem steries. Here is 3 story as

an exampie.

Feank Jones has been thinking abeut buying & car. He Is mastied, has two small children
1nd eams 10 aversge Income. The car he buys will be his famuly’s only car. it will be used
mosntly ta get to wark and drive around town, but iometimes for vicatian trips elso. In Ly~
ing to decide what car to buy, Frank Jonas realized that there were 3 lat af questions ta con-
dder. Below there Is & llst of 1ome of these quesdons.

If you were Faank Jones, how important wauld c1ch of thew juatans 3¢ in deciding

what car to buy?

Inutructions for Part A: (Sample Queicion)

On the left hand side cheek ane of the 1paces 3y cach statement of 1 z3rsiceration. (For in-
sance, if you think that statement #1 is not importaat in making 1 decision about buying

a axsr, check the pace on the right.)
DMPORTANCE:

Great Much Some Litde No

1. Whesher the car dealer was ia :he same block 33
\/ whers Frank lives. (Note =2 :his sample, the

perton uiing the questionnasss ¢id 2ot hink this
was impaoruant in making 1 decuion.)

2. Would 1 used car Se more ccanomical in the long
sun than 1 new s, {Note thaz 1 check was put in
Vv the far left 1pace to indicaze e spinion that this,
is an impoertane Lssuc in makiag 3 Zdezision about

buying 1 &2.) .
I \/ 3. Whether the color was geen, Frzni's favorite color.
4. Whether e cabic inch 2ispiagzment was 1t least
\/ 200. (Note that if you are unurs 330ut what oy
sic inch diaplacement” mewzs, e =xrk it “n0

imporuance.”)

\/ ’ - 5, Wouid 2 large, coomy =27 3¢ Seilcr 1A 3 compacs
| ar.
5. Whether e Son: sonaidiies wers Sifferentiai.

; v {Note chat il 3 srazsmment touncs likz £bberisn or

nonsensc 0 70u, MATL i 30 imserizncs.”}

Ingtriesions for Part 3: (Sample Question)
From zhe list of quexi'iom above, select e mosc impertant anc af =2 «noic poup. Jut Ve
aumber of the most imporant question on 3¢ 39 line Selow. Sa dxswise for your 2ad,
3rd and 4th most important choices. (Note thag Lic 09 choicsz ia

e saaccments dist were checked an the far efzaind side~statzmensy 3% and &5 areTT
thought :0 be very important. In deciding wnac s ¢ masf im=qrzat, 1 seman vowd sread
#2 ind 86, 10d nen pick one of them 13 the mase TIACAAL, eR

cond most mpornaat,’” and so on.)

MOST IND MCST MPORTANT 3SRDMCOST MICRTANT 4TH MOST M2CRTANT
1

s 2 s



HEINZ AND THE DRUC

fa Burope 3 woman was near death

(rom 2 special kind of cancer. There was ane deug

that doctors thought might save her. (¢ was 2 form ol radium that a druggist in the same town
had recently discovered. The drug was cxpensive to make, but the druggist was charging ten
times what the drug cost to make. He paid $200 for the radium and charged $2,000 fora
small dose of the drug. The sick woman's husband, Heinz, went to everyone he knew to bor-
row the money, but he could only get together about $1,000, which is half of what it cost.
He tald the druggist that his wile was dying, and asked him to sell it cheaper or let him pay
Ister. But the druggist said, “No, [ discovered the drug and I'm going to make money {rom
it."” So Heinz got desperate and began to think about breaking into the man's store to steal

the drug for his wile.

Should Heinz steal the drug? (Check one)

- Should steal ic
IMPORTANCE:
Great Much Some Little No

Can't decide

Should not steal it

Whether a community’s laws are going to be gghdd.

Isn't it only natural for a2 loving husband to care so
much for his wife that he'd steal?

Is Heinz willing to risk getting shot as a burglar oz
going to jail for the chance that stealing the drug

might help?

Whether Heinz is 2 professional wrestler, or has con-
siderable influence with professional wrestlers.

Whether Heinz.is stealing-for himself or doing this
solely to help someone clse,

Whether the druggist’s rights to his inveation have
to be respected.

Whether the essence of living is more encompassing
than the termination of dying, socially and indivi-

dually.

8.

What values are going to be the basis for governing
how people act towards cach other,

9‘

Whether the druggist is going to be allowed to hide
behind a worthless law which only protects the rich

anvyhow.

10. Whether the law in this case is getting in the way

of the most basic claim of any member of sodety.

11. Whether the druggist deserves to be robbed for be-
ing so greedy and cruel.

12. Would stealing in such a case bring about more to-

tal good for the whole society or not.

From the list of questions above, select the four most important:

Most important :

Third most important e

Second most iMportant mmm .

Fourth most important e
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ESCAPED PRISONER

A man had been sentenced to prison for 10 ycars. Aftcr one year, however, he cscaped
fram prison, moved to s new area of the country, and toak on the name of Thompson. For
8 years he worked hard, and gradually he saved enough money to buy his own business. He
was fair to his customers, gave his employces top wages, and gave most of his own profits to
charity. Thea one day, Mri. Jones, an old ncighbor, recognized him as the man who had es-
aaped from prison 8 years before, and whom the palice had been laoking for.

Should Mrs. Jones report Mr. Thompson to the police and have him sent back to prison?
(Check one)

——__Should report him __Can't decide Should not repaort him

DMPORTANCE:

Creat Much Some Little No
- 1.. Hasn't Mr. Thompson been good enough forsuch a

long time to prove he isn't a2 bad person?

2. Everytime someone escapes punishment for a crime,
doesn't that just encourage more crime?

3. Wouldn't we be better off without prisons and the
oppression of our legal systems?

4. Has Mr. Thompson really paid his debt to soclety?

5. Would society be failing what Mr. Thompson should
fairly expect?

6. What benefits would prisons be apart from society,
especially for a charitable man?

7. How could anyone be so cruel and hardeu as to
send Mr. Thompson to prison?

8. Would it be fair to all the prisoners who had to serve
out their full sentences if Mr. Thompson was let off?

9. Was Mrs. Jones a good friend of Mr. Thompson?

10.-Wouldn't it be a citizen's duty to report an escaped
criminal, regardless of the circumstances?

11. How would the will of the people and the public
good best be served?

12. Would going to prison do any good for Mr. Thomp-
son or protect anybody?

From the list of questions above, select the four most important:

Most important Second most important

Third most important Fourth most important
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THE DOCTOR'S DILEMMA

A lady was dying of cancer which could not be cured and she had only sbout six months
to live. She was In terrible pain, but she was so weak that g00d dase of pain-killer like
marphine would make her die sooner. She was delirious and almost crazy with pain, and in
her calm periods, she would ask the doctor to give her enough moarphine to kill her. She said
she couldn't stand the pain and that she was going to dic in 2 few months anyway.

. What should the doctor do? (Check one)
= He should give the lady an overdose Can't decide ___Should not give the
that will make her die overdose
DMPORTANCE:

Great Much Some Little No

l. Whether the woman's family is in favor of giving
her the overdase or not.

2. I the doctor obligated by the same laws as every-
body else if giving her an overdose would be the

- same as killing her.

8. Whether people would be much better off without
society regimenting their lives and even their deaths.

4. Whether the doctor could make it appear like an
accident.

5. Doecs the state have the right to force continued ex-
istence on thosé who don't want to live.

6. What is the value of death prior to society's perspec-
tive on personal values,

7. Whether the doctor has sympathy for the woman's
suffering or cares more about what society might
.think.

8. Is helping to end another's life ever a responsible
act of cooperation.

9. Whether only’ God should decide when a person's
life should end.

10. What values the doctor has set for himself in his
own personal code of behavior,

11. Can society afford to let everybody end their lives
when they want to. -

12. Can society sllow suicides or mercy killing and
still protect the lives of individuals who want to live,

From the list of questions above, select the four most important:

Most important Second most important ______

Fourth most important

Third most important
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Appendix D

Moral Values Task

The following is a list of 10 qualities that people might think are important for
them in terms of the kinds of persons that they want to become. For each quality, we’ve
listed 2 short explanation of what we mean by it too. Please look over this list, and
choose the 3 qualities that you consider to be the most important for you in terms of the
kind of person that you want to be in your life. Write the 3 qualities that you have chosen
on the lines below the list, in order of importance to you.

Polite & Courteous - remember my manners wherever I am

Honest/Truthful - tell the truth; don’t cheat or steal from others
Careful/Cautious - so I don’t get hurt; don't put myself in danger

Fair & Just - treat all people equally; don’t put people down

Trustworthy - do the things I say I'll do; keep promises
Ambitious/Hardworking - try to do my best in the things I do

Independent - stand on my own two feet; have my own opinions even if others
disagree

Sharing - share things with others; don’t be selfish or greedy

Be Open and Communicate - talk to others about how I feel; discuss problems
openly and ask for advice when needed

Kind and Caring - respond to the needs of others; listen to their problems and help
them when I can

Three most important qualities to me: Parents’ Influence:

L _

2

-
2. ——

Parents are often influential in instilling certain moral values in their children. Please look
at the above 3 qualities that you have selected to be most important for you, and give a
rating of the extent to which your parents have influenced your views of each of these
qualities. Use the following scale to give your ratings.

1 < >5
not at all very much so
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Appendix E

Protocol for obtaining moral narratives
(To be conducted after the moral values task and before the parenting style measure)

Script: That’s really great. Thanks for your help with that. Now what I want
you to do is to refer to the three values that you just selected as being
most important to you. Could you take a few minutes and think about a
specific situation or incident in the past when your parents taught you
about the importance of one of those values?

(Pause for participant to think of incident. If he/she appears confused, ask: Do you
understand what I mean?) '

Could you tell me about this situation and what happened exactly?
How do you feel about this incident or experience now?

(Probe if unclear: How does this story illustrate the quality 7

How were your parents involved in this incident?
Why do you think your parents responded in the way that they did?

Do/Did you agree with them?
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Appendix F

Coding scheme used to score moral narratives

The “voice” dimension describes the extent to which the child resonates with the parents’ beliefs
and values - i.e., the extent to which the child takes up and builds on the “voices” of the parents.

Possible indicators of parental voice might include:

Literal evidence - i.e., explicit references to parents’ beliefs, values, etc. (“My father

has always said...” vs. no such references)
Statements that corroborate or contradict parents’ beliefs, values, parenting styles (“My
mother has always given me really good advice about...” vs. “T don’t usually like the way my
mother..”)
Emotional/affective overtones, such as pleasure/satisfaction with family life or avoidance of
issues and/or sense of loneliness and yeaming for parent (“T know I can always count on my
parets to...” vs. “My parents aren’t around all that much, so we don’t often talk about things

like this™)

Specific categories are summarized as follows:

1

The child completely fails to articulate parents’ voice, or actively resists or rejects it in
strong terms.

Minimal (if any) indication of parents” voice, but it’s either passively resisted or
complied with; sense that there’s a lack of parental investment or support.

Clear evidence of parents’ voice (direct statements or references to dialogue), but only
implicit accommodation to it; sense that parents” input or support isn’t very consistent or
strong.

Clear evidence of parents’ voice and explicit accommodation or responsiveness to it, but
it’s not truly internalized or not an exemplary case.

Parents’ voice is clearly internalized; articulated co-construction; sense of shared
investment; capacity to differ from parents, respectfully.

Adolescent narrative - voice scale:

.......................................................
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Appendix G

Examples of Coded Narratives

Excerpts from a narrative coded as ‘1’

[ Could you tell me about the situation and what happened then?]

“The first time I was dating, and my mom didn’t like the guy. But, she didn’t, like, tell me
she didn’t like him and she just go to my uncle and tell him, like, why she didn’t like the
guy and what’s she feel. And, then, my uncle called me and just, like, say I'm wrong and I
did something wrong and make my mom very angry. And, I was very upset because I
think that she should talk to me instead. She should, like, tell me what she feel...So, I
think, like, communicate is very important.”

[ So, how do you feel about that incident now, looking back?]
« _before she understand a person or she know a person, she just, like, make many
comments on the person, so I didn’t like that. So, sometimes, I just, like, didn’t want to

tell her anything happening to me. But, I still think that communication is very important,
but I seldom communicate with her.”

[ Do you agree with the way she handled it?]

“No.”

Excerpts from a narrative coded as ‘3’
[ Could you tell me about the situation and what happened exactly?]

« Okay. Well, this summer, I was hanging around with a group of kids that, well, my
parents would consider bad kids. Like, I would go over to their apartment - not every
night but often - and they’re like, I guess most of them don’t do well at school or basically
quit school or kicked out of school. And, you know, they drink a lot. They do drugs
and...So, like we got into some big arguments and they took away my car privilege. And,
so basically I couldn’t drive anywhere that I wanted to.”

[ How does this story illustrate ‘careful and cautious’?]
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« _..and, well, my dad doesn’t really know how to talk to us. He basically just yells at you.
And, a lot of times, I just yell back at him. So, it doesn’t really get anywhere.”

[ So, do you agree with the fact that they were trying to encourage you to be careful and
cautious?]

“ Yeah, yeah. I just don’t really like the way, like, my dad approaches things. Like, well,
he still thinks, like, ’'m a kid or something, you know.”

Excerpts from a narrative coded as ‘S’
[How does this story illustrate the quality ambitious and hardworking to you?]

“Well, to me, I guess...Like, it showed us that, he taught us that part, like the
achievement, I think. To be a good hockey player, to be the best you can be, you have to
work hard at it. You can’t just go out, play games, and think you’re gonna be the best
person, like, the best athlete out there. You really have to work at it and build up your
skills, and even when you want to give up, you should keep on going. Like, if you’re
studying, studying late, and you want to go to bed, but you just have to stay up to learn it
for your exam, type thing. So, it works in all aspects.”

[Do you agree with the way your dad instilled that value?]
“Oh, yeah. I definitely agree. I think that was a major factor in, all through.. Like, I have
a sister, too, and three of us have always been involved in sports and we all do well in

school. And, we’re all in university and my brother went on to play Junior A hockey, too.
So, I guess it all paid off.
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Table of Correlations Involving Age and Length of Residence

Appendix H

Study Measures
Ethnicity Control Variables Authoritativeness Voice DIT Parental
Influence
Age .16 -.01 -01 -.10
Chinese-
Canadian
Length of Residence -.05 .19 .02 .07
Age -.28* -19 14 -15
European-
Canadian
Length of Residence -.28* -.19 13 -.15
Age -11 -11 07 -.15
Overall
Sample
Length of Residence .33* 22 A1 .16
Note: * p<.05
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Gender Differences In Selection of Moral Values

Appendix I

Moral Value Males Females
(%) (%)
polite/courteous 21.1 156
honest/truthful 39.5 53.1
careful/cautious 10.5 3.1
fair/just 289 25.0
trustworthy 39.5 219
ambitious/hardworking 553 51.6
independent 421 39.1
sharing 79 7.8
be open/communicate 13.2 234
421 60.9

kind/caring

Note: Percentages reflect proportion of participants who selected the value as one of three most important
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Appendix J
Introduction to Study

Thank you for your interest in this study, which is a research project designed to measure
the way adolescents and young adults think about issues of right and wrong, and how this
may be influenced by family background and culture. This project is being conducted by
Wanna Mar and Dr. Michael Pratt of the Psychology Department at Wilfrid Laurier
University.

If you choose to participate in this study, we will be asking you to complete a
questionnaire and a short interview. The entire procedure will only take about 45 minutes
to an hour of your time. The questionnaire will contain several measures, which include
questions concerning moral values, how your parents approach child-rearing, and moral
reasoning. For the interview, you will be asked to remember and tell a story about an
instance when your parents tried to teach you about the importance of a particular moral
value. Your story will be tape-recorded. You should bear in mind that there are no right
or wrong answers in responding to any of the questions on the questionnaire or interview.
We are simply interested in the views that you have about your upbringing and moral
issues in general.

Please be assured that all of the information obtained in this research project will be
treated confidentially. No names will be used on any of the questionnaires or on any of
the tape recordings. You will not be identified by name anywhere in the study. The
interview tapes will be erased once they have been transcribed for the purposes of data
analysis. Please understand that participation is entirely up to you. You are also free to
discontinue participation in this study at any time, or refuse to answer any particular
question, without loss of benefits. Ifyou do choose to participate, we will provide an
honorarium of $5 to you in recognition of your participation, or 1 bonus credit.®

If you have decided to participate, please read and sign the attached consent form.

% For Chinese-Canadian participants recruited through the Chinese Student Association, this sentence
read: "I you choose to participate, we will provide an honorarium of $5 on your behalf to your
association.”
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