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{ reported likelihood of participation 1n a contfnu1ng

ABSTRACT
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The study investigated the relationship between

s

education course and the importance of obstaclesg and
supports to participatidn as perceived by 233 aduits. The
research instrument, a guestionnairce developed>oy5the
author, was mailed to 1,000 regidences in the coqﬁty ot
Waterloo, ontario. -

Pre&ious research énd theoretical positions on

, .

obstacles to participation in continuing education were
e%amined. It was hypothesized that obstacles and supports
related to coﬁcern with academic apility would be
significantly correlated with Likelihood of participacion.
The Pearson Product-M?ment statistic was utilized to test
the hypothesis. No significant correlations between the
deéendent variable, likelihood of participation, and the
obstacles and supports related to concern with academic
ability we;e found, A regression anaiysisrwhich included
all of the opbstacle, support and soclo-demagraphic

variables yielded a model with little predictive value. A

post-hoc analysis was performed utilizing level of
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education as a moderating variable, The analysis revealed

a significant correlation between one hypothesized
\\\:>a§£%§;1e, "Having been away from school too long", and the

=

dependent variable amonyg respondents ‘with less than a
grade twelve education.

The "theory of reasoned action" (Ajzén & Fishbein,
1980)'was considered as a possible expladation tor the
lack of siénificant findings., The exact nature of’the
interaction between the decision to participate in

s s
continuing education and obstacles and supports to
participation remains unclear, However,the rgéeaéch did
provide §ome-data which wmay be of value to continuing )

education providers seeking ways to increase participation

in c¢oatinuing education.,
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Education has long been considered a dornerstone of
democracy. The contribution education is cap%ﬁhe 5t making
E . P ! ‘ D

7to the development of an informed «<itizenry and the

; . N
democratic process which stems from it has been well
documented by Friere (1970). In the North American
cbntext, Bell‘(leB), Kawun (1978) and Georqgiades, OVando;L
and Weaver (1978) have addressed the importance of
continuing education ko insuring partfcipatory democracy
in the face of rapid s&gial and technological éﬁangel At

"

the local level, involvernient in c;mmunity organizations
has been pozitively cor;elated with involvement .in 7
continuing education (Johqgtone & Rivera, 1965;0Carp,
Peterson & Roelfs; 1974; Richmond, 1977).

Participation in 0qgtinuing education has.also been
cited as a significant tool %or Andividual empowerment.
London, Wenkert -and Hagstrom (1963), Andegson and Nieml
(196Y) and Armstrong (1971) have noted the \ncrease in
self-confidence and sense of competence associated with
pafticipation in continuing education. Kawun (k&?B) and
Boone, Shearon and White (1980) have noted the value of
continuing education in assisting ;duLts with adjusting to
raplid change. The,role of continuing educationsin;securing

employment and vocational advancement has been doqamented

by Nolfi (1976) and Thomas, Holland and MaCleod (1979).

-1~ .



Given the importance of contirduing eduMition 1t' is not

. &' ) .
surprising that adult educators and social researchers

o

have long been. interested in the factors related to

participation in orgamized learning activities.
Socio-demographic studies have shown that participation

levels are -highest amdng middle aged-adults from the

. K

middle to uppeé class of North American society. Access to

-

continuing education, reflected in participation rates,

i has consistently been shown to be limited for those

outside of the socio-cultural mainstream. Howevee, it is

# . .

_important to note that barticipation rates among the

population at large range froﬁ,onlyOIO% to 30%, depending
1

on the definitioh of participation utilized by a R

. particular researcher (Johnstone & Rivera, 1965;

A

-

Waniewicz, 1976). Considering the increasing importance of
education to a knowledge-based éociety; it is the opinjown
of this author thét a concerted effort must be made to
make continuing education more accessible to all adults.

A second line of resea;ch explores wQ? psychological
and motivational variables which distinguish
non-participants in continuing education. from

participants, These studies will be reviewed in the

following section. In general, this line of research is of

—%}miteq value to the continuing eddcation programmer 'in

“

. L . £ < .
search of practical information to increase participation.
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A third line of research involves asking adults about

the subjects they are most interested in pursuing and the
L}

obstacles they perceive to their personal involvemerdt in
‘ g
continuing education. Survey research of this nature has

perhaps éhe greatest potential forkimp;ovingaaccessibiity
to cgpt1nu1ng education 6§cause t can prévide prac;ical
information for application’to program development. g
Analysis of interactions between data on obgtacles with -
socéo*démogfaphic data and data on suéjeét preference can

suggest épproaches to making a program more accesslble to
various segments of tne—adult population,

The purp®dse of the thesls research conducted here was
to make a contribution to the research literature on
obstacles to énd sdpports for participation in continuing

3
education, Continuing education belag oroadly defined as
credit or non-credit coursework taken on a part~time basis
in eithef a fofmal, academic or inférmal, Qpn‘academic
settingf-Thé contriéution to the research literature made
by the lhesis Msearch was two-fold. éﬁrst, the survey
instrument refines thelgenetal %uestionrasked'a00ut
obstaclés in previous studies. The current research
concerns the degree to which a potential opstacle
intluences the respondent's decision to participate 15 a’
particular subject area (the respondent‘havimg prév1ouSly

chosen the subject area as the one he/she is most
A Y

interested in pursuing). Previous research has’ not framed
. -t

ra



the opstacle guestion in terms of a Specific subject of
v

interest to the réspondent, rather the guestion has been

asked with tespéet to continuing education participation

inggeneral. Also, previous research has asked Onl);' whether
[a - Y

or not the respondent experienced the potential obstacle
L] R
as an obstacle, The current research ts concerned with the

exXtent to which the obstacle influences the respondent's

decision.,

.The second contribution to the reseatrch literature

resulyed trow, asking respondents to indicate the extent to

pecific programmatic supports would be helpful o

then when consbldering participatiyn in their preferred .
s

Subject area. A review of the literature indicated that
Jguestions of this nature have not deen included in

previous studies,

L 4



LITERATURE REVIEW: PARTLCIPATION IN CONTINUING EDUCATION

I

The importance of continuing education is becoming

o
L

apparent to an increasing number ot North Americans. In
the United States this is evidenced ﬁy an increase.in
participation of 62,9% hetween 1969 and 1481, Over this 12
year period the namber of non=-full time students engaged

.
in a formal learning activity increased from 10.8% to
12.8% of the 0.5, adult population. (Nati;nal Center tor
Educational Statistics, 1972, 1982),

A similar pattern is in evidence in Canada, where
Belanger, Lynd and Moulhi (1982) found that the number 3f
people attending university or college on a part-time
basis increased by 88.4% between 196Y and 1979. In
ontario, Waniewicz (19Y76) tound that Y% of the adult
population had been enrnlled part-time 1n a formal

t
aducational institution in the previous 12 months. an
additional 17% had participated in a continuing educatinan
course through work, a community or cultural ovrganizatian,

club, or through radio or television,
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Socio=-Demographic Correlates of Participation

In a nation=-wide survey St .continuing education,
undertaken in the United States by Johnstone and Rivera
(1965), large ditferences were noted in participation
rates across many socio-demographic variables. Johnstone
and Rivera defined involvement in formal classes as well
as self-directed learning projects and on the job training
as participation in continuing education. They found that
25% of people between the age of 20 and 39 were
participants; while participation rates among the age
group 40 to 5Y was 18%; and for people age 60 to 69‘
participation fell t> 1lu%. Among whites the participation
rate was 20%, whereas among blécks the participation rate
was 14.7%, Among people with family incomes below $5,000
per year, a participation rate of 13.6% was recérded:
while among people with an annual family income between
$5,00U and_-$L1U,M00 the participation rate was 22.8%,
Participation among people with less than a high school
education was 6.8%; those with some high school had a 15%
participation rate; and those with 12 years of schooling a

23% participation rate. 3 participation rate of over 38%

was found amony people with some post-secondary education.’

The overall participat§§p rate was 21% for males and 19%

tor females.

—
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The most comprehensive study of participation in
continuing education to date has peen the triennial study

conducted b} the United states Bureau of Cen®ws for the

-

National Center for Educational Statistics. A review of -

the studies conducted between 196Y and 1981 indicates that
the socio-demographic profiles for non=-participants in
continuing education noted by Johnstone and Rivera have & -

not changed silgnitficantly. Participation rates among

blacks in the United states fell petween 1969 and 1981

from 8,.5% to 7.8%. while participation of blacks was

SN

o o
decreasiny, the rate of participation among the population

as a whole rose from 1uU,Y% to 12.8%. A patte%n ot greater
participation among people with higher levels of tormal
education was also noted. Amony peopﬁirwith less than a
high school education participation was 3.4% 1in 1969 and
4% in 1981l; among people with four years of nign school
participation was 11.3% in 1969 and 11% 1in 1981, People
with some College‘ﬁad a participation rate of 16,.5% and
19.6% 1in 1969 and 1981 respectively; while people with
four of mor e yearf_EE;Fpllege participated at rates of 16%
in 1969 and 28% in 1981, It should be noted that the
definition Of participation 1in continuing education used
by the National Center for Educational 5tat15t1és excluded
individuals involved 1n learning outside of fofmal

courses, - -

»



Altﬁough as det;iled a data set does not exist for
continuing education in Canada, Waniewicz (1976) has
conducted a survey representative of the Ontario ’
population which reveals soclio-~demographic patterns
similiar to the Johnstone and Rivera and Nationnal Center
for Educational Statistics studies. Waniewicz defined
"learners" as respondents that had undertaken a°
self-directed learning project or a course‘in either a”

non-academic setting (e.g., church, community centge) or

an educational institution on a part-time basis. | o =
Waniewicz's data indicate that, in 1976, 51% of Ontario .
adults with famiiy fnédmeé above $20,000 per year were

-

learners, whereas the comparable figure feor Ontario adults
with annual family incomes below $20,000 per year was 25%.

Age differences among participants were also noted. among

\ )
- respondents aged 21 to 40, 38% were learners; among ¥

¥

respondents aged 40 to 69, 19% were iearners. Level of
formal education was also strongly related to
participation, Among respondents with érade school oar less
8% wereﬁlearners; 28% of respondents with some high qshoa{
were learners:; while respondents having completed high
school had a pgnticipation rate of 36%, Respondents with
some post-secondary education and post-secondary degfées@
had participation rates of 44% and 59% respectively.

Thirty=-two percenﬁ ot malé and 28% of female respondents

were categorized as learners. {



~and Darkenwald (1959) subjected the data
the National Center for Educational Statistics-
(1975) to a regression analysis; They found that level of
educational attainment accounted for more of the variance
between participants and non-participants than did race,
age or income level. The second most powerful predictor

was age. Moreover, when variance in participation took

these two variables into account neither family income nor

racial status were associated with an individual's

decision to participate in continuing education.
‘[ -

Socio-demographic” variables accounted for 10% of the

. . .
variance between participants and non-participants in the

regression analysis. s

Psychological and Motivational Correlates of Participation

Research into differences between the personality
profiles of participants and non-participants in

cantinuing education has received the attention of

— m

researchers in the field. Boshier (lgiﬁ) constructed a

- - - « *
interview instrument based on Maslow's hierarcy of needs

theory and found that non-participants were more often

characterized by deficency needs while participants were

more growth oriented. Armstrong (1971) found that' high

]

activity learners were less conforming and exibited a

greater internal locus of contrsl than did low activity



-
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learners. Research into the learning orientations of
_participants and non-parsicpants by Dickenson and Clark
(1975) indicated that ngn-participants in continuing
education have more passive learning styles than
participants. Rgséarch by Scharles (1966) included a
personality inventory that revealed lower scores on trust
and affiliation indexes for non-participants. In a study
of aspiration levels, Buttendahl (1974) found that
non-participants did not aspire to as high a
socio-economic strata as did participants. In a study
designed to determine the demographic variables associated
with non-learners and active learners, Shipp and McKenzie
(1981) defined non-learners as adults that had not engaged
in any systematic learning efforts over the 12 months
prior to the study. "Systematic learning‘ was defined as
taking'a course, asking someone to te?ch them something or
borrowing a book in order to learn something. They noted
that based on a study of the relationship between
demographié~and psychographic variables by Kohn (1977), .

“the psychographic variables associated with the
.

" non-learner demographic profile are:

i

-10Q=-
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1) time orientation primarily to ‘theé past
amd present rather than the future, 2) thought
patterns and lifestyle conditioned by a
relatively short time perspective, 3) more
emphasis on emotional rather than rational
responses, 4) marginal sense of freedom and
choice, 5) less willing to take risks, 6) more
concrete in  thought, 7) more reliance ™ on
family and friends for advice, 8) action
oriented" (p. 195). ,

a

. Ybstacles to Participation

As part of a larger study conducted 1in Oakland,
California; London, WenKert and Hagstrom (1963)
interviewed 183 male adults who were not enrolled in

continuinyg education courses. Interviewees were presented

with a card that listed nine "reasons people have given
for not taking courses." The table pelow presents the

perceniage of interviewees that sald the reason applied to

them. ,

-

s - - — o o W - — A -~ . Y - — ;. i O

Reasons for not taking courses Percentage

TOO Dusyl...t..Dt...‘b"l.‘l‘.ltui.l..C‘0.0 61%
TOO E1Fed.i.iiseeersssssacesscsssnssiannasnnscsss 40%
Not the "DOoOKish"™ tYpPe...vievesesassaesssvens 31%
Too old to yo back to sSChoOl.ieiievoveasees 20%
Couldn't afford Lt.cieiessscevocosssnsnssses 29%
pon't need classes to learN.ieecesssesessss 19%
Not interested in courses I've heard about. 17%
Feel childish going out to ¢lasseS..ceevs.s 9%
Family would object to time sSpentiseesessss 5%

- - — e - — T T A A VD T A Tt 4% RS P L A A D D A VD e A S Al W 100D T .

4
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The datav:ere éhalyzed based on age (20-39; 40~59) and
type of employment (white collar or manuaf/service). White
coilar~workers in the 20 to 29 ?ear old range were most
likely (*71%) to mention being too busy as a reason tor %
non-participation followed by 40-59 year old white collar
workers (63%), 20-39 year old manual/service workers (51%)

~

and 40-59 year old manual/service workers (44%). Older men
'mentioned Seing top tired to pagticipate more often than *
did younger men. A greater'perceqtége of manual/service
workers gave not being the "bookish" type as a reason than
did white collar workers. Twenty=-nine percent of
manual/sérvi;e workers age 40-59 said they were too old
compared to 15% among white collar workers of the same
age. -~

Johnstone and Rive?a (1965) included a guestion on
obstacles to participation in their, interviews with 1800
non-participants in continuing education.
Interviewees were presented with a list of 10 "feasons for
not participating in continuing education" and asked which
of the reasons applied to them. The percentage of the
respondents that listed each Qf the reasons 15 presented

in the following table.

-12-
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Reasons for not pgkticipating

Percint

o Al s e el e S T Sl A S S S S B P T U B ARG D Al g D D NP B B DD S A A v i e it v i s, wott v B ottt

Can not afford.i.ceeinnnvensnnns
TOO DUSY i eaurennnsssnsanensnnsns
TOO biredeeeveenvesenssinnsannesn
Hard to get nut of the house.,...
Don't know of available courses.
Not the "studying type"......c..
Feel too 0ld t0 learNeieeeeeessss

.

.

.

Courses don't sound interesting..
Would feel childisheiievsaneevonan
DOn’'t need ClasSSeS.ieviesororoscsan

. 48%
. 48%
+ 45%
. 35%
. 35%
. 34%
. 23%
. 138%
. 12%
. 12%

Johnstone and Rivera reported the data in terms of the

socio-demobraphic characteristics of respondents. They

found that respondents from lower socio-economic stratas

were more likely to give "don't know of available courses"

¥ participating. Respondents from higher socio-economic

-

and “course not interesting enough® as reasons for not

stratas were more inclined o give "too busy" as a reason.

Amonyg younger respondents "couldn't afford it" was

ment ioned more fr

-

give "hard to get out of the house at night” as a reason
‘ .

for not participating.

€,

Carp, Peterson and Roelfs (1972) survey »f 2,000 U.S5..

ently. Females were more likely to

adults included the following statement, "Many things stop

people from taking.a course ar learning a new skill.

</;*j;eizcle all those listed below that you feel are important

g in keepﬂng you from learning what you want to lsarn.,"

-13=
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The 10 major barriers- among people who said there was
something they were interested in learning are presented

in the following table.

T A - V2 T . e, " - - -~ s i S ot SO e Tl e o e Sl S i 2. s

COBE Sttt tanetoesssssaverossnsasssnesasasssasscsas I3%
NOTL enougit CiMe,...eieeesosesossssosssasessrssssocesce 46%
‘Don't want to go to school full time......eeeee.. 35%
Home responsibDilitesS...sceccsscssssnconsnresosens 32%
JOD responsibDllitieS.ieicieectacsccrasssasaisannes 28% -
amount of time reqguired to complete the program.. 21%
TOO Old tO. DegiNiiuiviissvinsevscsssesanaanansaas L7%

Unsuitable schedullng.iueviceesoeosnesssseseeveanose 16% -
No information about learning faciliteS...ceseees 163
Strict attendance requirementsS....veieveseesesses 195%

Waniewicz (19766 also included guestions concerning
obstacles to participation in his intgrv1ews with 1,541
Ontario adults. Waniewicz developed three categories to
descrloe the sample: learners, would-be learners and
non-leérners.bLearnérs were currently, or had_in the past
12 months been, enyaged in a continuing education course,
Would-be-learners had not taken a course in the last 12
months but were interested in taking a course in the next
year or two. Non-learners had not been engaged 1n a course *
in the past 12 months and did not 1ntend to engage in a
‘learning activity during the followiﬁg year or two.

Learners were asked, "Which problem(s) on this card® pest

describe the obstacles which at the moment prevent you

o

-14-



from undertaking courses which you would like to take but
currently are not taking. Would-be-learners wéfe asked a
very similar qqestioﬁ conc?rning a subject they were
interested in learning about. Non—learngrs were ésked
*Which of the reasoniflisted on this card pest descrioes
'jTth,you would not ve interested in some kind of learning
in the future?". The table below péesents the percentage
of reééondents in each category that listed each of the 13

»
potential obstacles.

. »
~
$
_ 5"
would=
he- non-
Obstacle to learning learner Llearner  learner
TOO DUSY.eeerveeoeeassocnsassrsvans 31% 37% 48%
Cannot afford.. . e eisecevscsocnsssss L95% 28% . 12%
Courses located to far away..sss... 12% 14% 6%
Uncertain -about value of course.... 8% 8% 6%
Course of 1nterest not available,.. 7% 3% 5%
Hard to get out Of house.iciernvses 1% 13% 12%
TOO tired....'..-.'................. 7% 7% 14%
Dislike schedules and eXalS..eeees. 6% 8% 9%
Do not know what courses available. 3% 143% 5%
Lack of prior education..i.ssceces. 3% 9% : 7%
Unsure of ability to handle course. 2% 8% 3%
Not interested in further learning. 1% 1% 23%
L A L 12% 173
None Gf theSe,ivueieeceascasasasees 3U% 12% 6%

-15- -



*

Waniewicz also analyzed the data in terms »f the
interviewees' socio-demographic characteristics. Among

learners and Qduld—be-lea‘;ers'beingftoo busy is most
. »
often- méntioned by older interviewées, mghes, and

r

interviewees with higher levels of education. Among
non-leatrners, younger males with higher levels of

education mention being too .busy most frequently.

Financial obstacles were mentigned more often by
X - 8

females aﬂ.ﬁg’learners and wouid-be-léarners, and among
! ‘&

younger people in all three learning categories. Finding

it hard to get out of the house was mentioned less often

.by learners, somewhat more often by 25-44 year olds and

much more often by females than males across all learning
\“w

_categories, Non-learners were much more likely to state

’

that they were not intergbted in further learning. Among

non-learners, males and older people were somewhat more

likely to express. difinterest in further learning.
Survey researcly/ has cpnsistently indicated that
situational obstacles (éz "mot enough time", "too tired")
and institutional obst?cles (e.g., "can not afford it",
"unsuitable coursé scheduling"”) are most frequently cited
by "would be learnegs“. However, many éontinuing education

researchers and planners consider dispositional barriers

/’:\A
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(e.g., "been away from school to long", "uncertain of

ability to handle coursework") as imporiant, if not
‘ :

primary obstacles to participation..Mezirow, Darkenwald

and Knox (1975) and Hawkins (1977) indicate that large

i

numbers of non=-participants are uncertain of their ability

<

to be successful within the continuing education system,
.In a éiudy of adult educational needs withinban Dntérgo

school district, Hawkins found that the greatest fear|of
mature sﬁudents contemplating involvement inacogtinuiﬁg

education was ;heir fear of failure. Mezirnw et.al. note
that lack of selt-confidence in académic ability and:

-

feeling alienated from the school environment are z
predominant obstacles to %articiéatiOn in adult basic
education classes. Boshie% (1953) concludes that many of
the adults that do not pa;trcipate.or,drop out of_J
continuing education experiénce value incongruence uith‘
the instructor and the academic setﬁing. Ande%sqn and
Niemi (1969) conducted a comprehensive -review §E thé .
literature concerning disadvantagea.adults and adult
educatien. They cbncluded'thatﬂh lack of self-confidence
and fear ot Eéflure on the part of these adults is _

'
commonly expresséd in negative attitudes, not Eowarq
learning, but toward the school’ggFg;ng. Research by Carp
(1974) and Mgzirow; Darkenwald and Knox (1975) suggests |
that providing conEinuing education classes outside of the
school setting wouid ancourage increésed.partickpation.

-

-17-
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In a survey of continmuing education participants across

the United States, Carp noted that, older participants

used uncgpventional settingsmore fregquently than younfer

participants., Mezirow et., al. found that programs located

ontside of schools are Jenerally mors~fuccesstful in

attracting the "hard to reach" to participate in adult

|

asizs education jxlasses,

oy

o
An explan.atign tor the discrepancy between the
i

s ! ‘_ . .
importance placed on dispositional obstacles by some

[

re égrchers and educational planners and the data on

dispositional obstaCIQS‘from conkbinuing education surveys.
has been advanced by Boshier (1976 and Cross (1978). They
suggest that gontinuing éducation surveys on obstacles to

3

participation have not produced reliable Ciata\c»n the

‘extent to which disp;sitional obstacles intluence the Jf’

non-participant's decision., Both researchers note that the

stigma attached to revealing feelings of fear or inability
wtten leads interviswees to provide more socially

acceptable answers. Thus, rather than reporting fear of
> ‘
tailure or uncertainity of their ability to handle

coursework -.as obstacles to participation thesinterviewee

indicateéh for example, that a lack of time and »r money
{ - . :

is the primary, obstacle. . ‘ ¥ 4
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OVERVIEW OF PRESENT RESEARCH -

-
Conceptual Framework e

——

N

Research into participation in continuing education can .
hbe placed under three jeneral headings: i)
socio-demographic*grofiles, 2iNgsychological motivational
attributes of participdants and\:zéﬁpartic1pants, and 3
obstacles to participation. The present research tocused
on the obstacles to participation in continuing educationn
perceivedigg&sdults and potential programmatic sugports

that may %ncourage 1ncreased participation, The current

. )
i

researcher suggests that this line of research holds the

 most potential £or prewiding program planners in the field

of continuing education with practicai information,

CSome researchers have advanced the notilon that many
non-participants are uncertain of their ability and that’
fear of railure is a major obstagle to participation 1n
continuing education. However, numerous surveys have asked
non-participants about the reasons they do not participate
without finding data to support this notlon. When asked 1in
personal interviews about osbstacles to general
partfcipaticn in ¢ontinuing education, non=participants
treqiittly cite obstacles such as being "too busy", "too

tired" or "unable to afford 1t".,

=19



It was the o9pinion of the present researcher that the
survey tfindings have been stéongly influenced py the
setting and the way in which the Juestions have bveen
asked. Boshier (19Y76) and Cross (1978) have noted that
rather than providing responsés with a stigma attached to
ther, interviewees are inclined to provide socially
acceptable responses. Previous research has consisted of
facayto tace interviews which may have accentuated the
stigma attached to admitting that concern with ones
academic ability 1s an bpstacle to participation, The
potential tor encouraging soc{ally accéptable responses
may also have been increased Dy  the fact that interviewees

were faced with responding to the obstacle guestions with

na- .

gither a "yes" or
The present research took a ditftferent approach to the
obstécle questions in an attempt to overcome these
potential blases, The research was conducted throughha
mailed survey rather than face to tace interviews. The
anonymity provided by this method was thought to have
potential for Llimiting the effect of settfing on concern
with>ones academic ability. Additionally, rather than

g
asking the respondent to provide a "yes" or

" L

no" answer to
questions concerning potential obstacles, the pfesent
research asked the respondent to consider the deyree of

impact a potential obstacle has on thelr likelihood of

.



participation. A four-point scale was used to measure ;ﬁe
degree of importance of the obstacle, .
Cross (1979) reviewed 30U séparate state-sponsored needs
assessments for continuing education ;hat in¢luded
questlgns on obstacles to participation. She concluded
that only asklng,obstacle quest}ons of adults that were
not currently participating but indicated an interest in
takiny courses was a serious limitation in all the
studlgg. ngss noted thdt any differences 1n the
perception of obstacles that existed between
would—be-learners‘and.other adults would pe valuable
information for program planners, The present research
asked respondents to consider the likelihood of thelr
participating in a continuing education course in which
they 1ndi59ted an interest., Respondents indicated the
degree of their likelihood of participation on a
four-point scale, from very likely to very unlikely. A1l
respondents were asked guestions about obstacles to
%articipation. This allowed for an analysis of the type of

obstacle that may distinguish between levels of likelihood

‘of participation.

s

The dependent variable for thé study was respondents'
initi1al assessment of the their likelihood of enrolling
(1n the next twel;e mgnths) In a course 1n which they have
indicated an interest, The first set of independent
variables were the potential obstacles to participation.

%
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Based gp.the. conceptual framework presented, it was
o

hﬁ@othesized that obstacles related to uncertainity of Q

academic ability would be significantly d¢orrelated with
likelihood of participation. .

In addition to questions on obstacles to participation,

‘the current research in¢luded guestions about the

importance potential supports may have in encouraging
pargicipation. As a review %f the literature indicates
that questions of this natué% have not been included in
previous studies their inclusion in the present study is
somewhat exploratory. The potential supports included in
the present study were designed to parallel the poténtial
obstacleé;included in the study. Conseguently, the
sgpports can be seen as a second set of independent
variables. It was hypothesized that the supports which
serve to lessen the respondents' concegn with academic
ability and negative feelings toward the school setting

would be significantly correlated with the dependent

variable, likélihood of participation.

2
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Research Hypotﬁeses

Hypéthesis 1. Placing importance on the following
obstacles, "Nat being able to handle the coursework", "Not
.having enough educatidn", and "Been away from school too
long":indicatgs concern with ones academic ability.

‘Therefore, placing importance on these obstacles will be

inversely correlated with reSpondeﬂts*sﬁlg:if?orted

likelihood of participation. As likelihood of’
Qgrficipation increases importance placed op these
gpecific obstacles will decrease.

‘ . /‘

Hypothesis 2. =~ Placing importance on the following

supports, "Offering the course at a pace you can set”,
"Having the help of a volunteer tutor", and "Offering the
course at a place other than a school" are associated with
concern with one's academic abilit&. Therefore, placing
importance on these supports will be‘in&ersely correlated )
with respondents self-reported likelihood of [
participation. As likelihood of*participation increases
importance placed on these specific supports will

decrease.



METHOD

Procedure ) <

The author constructed.a written guestilonnalre

.

containing the hypothesﬁ%‘d obstacles and supports for
participation in continuing education as well as
additional obstacles and supports based on previous

‘research revié&ed above. In addition to the obstacle and
support Juestions, and in conjunction with Mr. Robert
Pullin, Principal of Continuing Education for the Waterloo
County“Board ot Education, the author inéluded a humber of
other Jquestions designed to provide useful information for
future program planning (see‘Appendix A).

Using a table of random numbers, a mailing list of
residential addresses was constructed from the
Kitchener-waterloo street guide. The randomlf selected
residences were mailed a cover letter (see Appendix 8),.
questionnaire (see Appendix A) and a postage paid, return
envélope, The cover letter emphasized the importance of

the involvement of an adult member of the househqld and

assured contidentiality. To further 1increase

L]
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i

the résponse rate a follow u§;letter (see Appendix C) was,
sent to households that had not returned, the questigpnaire
within three weeks of receiving it, The cover letter arnd
follow up letter were written on Waterloo County Board of
BEducation letterhead by Mr. Robert Pullin, Principal’of
ComMtinuing Education for the Waterloo County Board of
BEducation. |

Upon receipt of completed surveys, the data was
numerically coded for computer analysis. Analysis proceded
approximately six weeks following the initial mailing of

i the survey. | ¥

sample ==

Ninety-five percent (Y5%) ot‘thé 1uov ques;ionnalres
mailed to Kitchener-waterloo residents ge?e del tvered.
Fifty-two of the guestionnaires could not be delivered as

a result of the resident having moved or the address belng

i;complete or 1ncorrect. Two hundred and thirﬁy eight
residents responded to the guestionnaire., Thus-a response
rate of 25% was achieved,

One hundred and eighteen (50%) of the respondents were
between the ages of 18 and 44, while 119 (50%) of the

respondents were 45 years of age or older. Ninety (38%) of

the respondents were male, 147 (62%) were female. The

- ~25-



percent of respondénts with various devels of education is
presented in Figure 1. The level of "education for the
sample is quite high relative to the adult population of
Kitchener-Waterloo. The educational and emplé?ment status

of respondents is presented in Figure 2.

w!

»
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Figure-1
Respondents' Level of Education
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Figure 2

e

Current Educational and Employment Status of Respondents
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Statistical Analyses *
The obstacles to participation and the supports to
encourage participation (see Apperwix A3, questions #7 a-g

and #8 a-h, reSpectively)'form two separate sets of

Jlndependent variables. The dependent variable (see -

Appendix.A, gquestion #2) 1is ;omprﬂsed of four levels of

likelihood of participation (very likely, somewhat likely,

.

somewhat unlikely and very unlikely)., In line with the

[y

theoretical framework previously presented, the Pearson

Product-Moment statistic was utilized to analyze the data.

The researcher's interest in the Strength ot the

correlation petween likelihood of participation and each
. Pl .
of the independent variables led to the choice of the

@

Pearson Product~Moment as the wmost appropriate statistical

test, To providg added intormation, the sample was divided

Lt

into four sub-groups, Dasqé on level of education and
s :
co¥relations between obstacles and gikellhood of
- ) i

. ! .
participation and supports and likelihood of pﬂrticipation

v
v

were computed %g; the four sub-yroups. Finally, in an
effort to develop a predictive model, the dependent
variaéle, likelihood of participation, was reyressed on

the obstacle, support and socin-demographic variavles in a

forward stepwise multiple reyression.
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RESULTS

Data on the area of study in which partiéipants were
most 1nterested revealed that 79‘pérdent of the ‘sample was
most interésted in a subject of an academlc nature, 17
percent in an arts or crafts orientied class and 4 percent
in a physicai;fitness class,

Three obstacles to partici;ation, “Nogghaving»enougn
education", "Haviny ﬁeen away from school too long" and
"Being able to handle the coursework", were hypothesized
to be significantly correlated with-%ikebihood egf
participation in continuing educatid&. The thfée,
hypothesized variables were developed to measure concern
with academic ability, a construct which was hypothesized
to pe a major factor i1n discouraging participation.‘

Analysis of the data revealed strong intercorrelations

of the three hypothesizeé obstacles ("Not having enough

education"/ ;ﬁaving been away from school too long"

v

na

I(230)= ,60; AHaving been éway from SCEoo} too long"/

- "Being able to handle the coursework" r(230)= ,32: "Not
having enough eduéatioh“/ “Being éSle to handle the
coursework“,£(23i)= .56). A strong positive
intercorrelation of theée variables would pe expected 1f
they were measuring an overarching concept such as concern
with academic abllipyfﬁ

The Pearson Product-Moment statistic () was utilized
to test the strength of the relationshilp between

respondents' likelihood of participation and the three

=30~-



hypothesized obstacles as well as four additional

*
obstacles. None of the three hypothesized obstacle

L .8

variables were significantly correlated with likelihood of

participation ("Not having enough education® g(231)= .01,

= .32; “Ha%}ng been away from school too long"_21230)¥ '
~.10, p= .07; and "Being able to handle the coursework"” d

-

L(231)= .09, p= .09. The four additional opbstacle

variables were also found to pe not significant. Taple 1

presents the correlation statistic (r), and the level of

confidence (p) for each of the obstacle variables.

[

Table Q i

Obstacles Correlated with Level of Participation:
All Respondents

T oy - — - —— . o T ——— . — " . . A A —— — . s o o, S e T o . U o Tt s . o sy “

) Level of.
Obstacle . Correlation (r) . Contidence (p)
Not having information
about the coutrse .02 .38
Not having
enough education T .01 .42

L J
Finding the energy )
to take the course .03 ‘ .32
‘Having been away ¢
trom school too long ~.10 07
Being able to i
handle the coursework .09 .UY
Not being the
studying type .004 .48

Finding it hard to .
get out of the house L‘ -.01 .43 ]

- — . o 2 2D 2t o 120 e o s . s s s e s Y et Tl it s S A Tl T W A, A LY N ks il Sl Sl e D A Al o, S . . i ol
-
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Pricr research has shown that continuing education
attracts feéwer participants among adults with less than
averade levells of education and greater numbers of

o
‘participanﬁs gmang adults with higher levels of education
(Johnsﬁone & Rivera, 1965; \Janiéwiéz, 1976; Anderson &
Darkenwald, 1974), In an effort to better understand the
role of specific obstacles to pafticipation, the sanple
wuas‘ SUbd/ijid":d ints Eour gt.‘n:aups; based on level of
education. The Pearson Product-Moment-statistic was
cwndycted separately on each of the four groups. The use
5t level of education as a moderator variable revealsd

< - A

gtatisti'zallyusijgn'Lt'i«:ant correlations between likelihood
ot participati@n»and specific obstacles within 2ach of the
tour groups..

The first group was composed of 56 respondents with
less than a grade 12 education. The obstacles "Not having

h .
enough informatisn about the course"™ £(53) = .34, L= .0l
and “Having been away from school too long™ £i(54)= -,32,
B= 011 were found to be sigm’%‘icant for this group. Table
2 presents the corvelation statistic (r), and the level of

confidence (p) for each of the obstacle variables for

respondents with less than a grade 12 =ducation,
4



‘fable 2

Obstacles Correlated with Level of Participation:
Regpondents with less than a Grade 12 Bducation

e e o 5 e ) o i S it o e Aot A o B ey S D ek s o D g S S o ot o b e e oy o A e B ke o B e s A e el i A

Level of

Obstacle Correlation (r} Contidence (pl
Not having intormation
about the course .34 LILE

%y
Not having b
enough education .10 22
Finding the eneryy
to take the course 8 L8 2Y
Having been away
from school too long -, 32 LUL*
Being able to
handle the coursework A1l .46
Not being the
studying type -.05 T .36
Finding it hard t» -
Jet out of the house 10 24

b o - T o T b k. i it L DR o e T e elh i A i i o e i T A G D e s Ty ok b Al ) . s D .

* p<.,ib

A second Jroup of 63 adults was formed among
reSpondenFS having had completed grade 12 or 13, This
group exhibited a significant correlation between

¢
lﬁkelihood OF participafion and the obstacle "Being able
/

£5 handle the Coursewor “‘ﬁﬁgkyé .26, p= .02. The’

S correlation statistic (r), and the level of confidence (p)

| .
tor each of the obstacle variables for respondents having

t

~edmpleted grade 12 or 13 is presented in Tabls 3,
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Table 3

Obstacles Correlated with Level of Participation:
Respondents a Grade 12 or Grade 13 Educqtion

s i . . W i e D A o 2w ke S G i 2o vk T ot okl ot ot o T oA D e Mk g i e St g b T et e e e Y o e e (kg A L b A

Levely of
Obstacle Correlation (r) Canfidence (p)
Not having information .
about the course , .12 .18
- Not having
enough education .06 ) .32
Finding the energy
to take the c¢ourse L2 .43
Having been away
from school too long ~-. 10 .22
Begg able to
handle the coursework “.2h LO2*
- ]
Not being the ‘
studying type .04 .37
Finding it hard to ‘ .
“iyet out of the house .03 .32
* pa .05

The thiri group of 438 reSpondentg all had some
# ‘ ’ >
post-secondary =ducation. Among this 51'9&113 one obstacle,
"Finding it hard to get out of the house" was significant
L£(46)= -.28, p= .0%. In Table 4 each of the obstacle
variables for this jJroup with its correlation to
likelihood of participation (r) and level of contidernce

(p) is presented.
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Table 4
Y
Obstacles Correlated with Level of Participation:
Respondents with some post-Sec¥ndary Education

T ———— — " S — T — M . M e e ks D T T S I T s Yt A e (o 2 — i o o ot D A o A i A s

, , Level of
Obstacle Correlation {r) Confidence (p)
Not having information
about the course -.13 .11
— A ,
Not having *
enough education -.06 «35
Finding the energy
to take the course .07 .32

Having been away
" from school too long 09 . .28
: . At 4
Being able t»
handle the coursework -.07 .32 -~
Not beinyg the ’ -
studying type -.17 .13

Finding it hard to
get n»ut of the house} -.28 LU3*
* pe.0b

The final group of respondents included 63 adults with
post-secondary degrees.vThe mbhstacle "Not being the
studying type" was significant for this groué,_g(61)=,.23,
£=+.03. Table 5 presents the relevant statistics for this

Jroup.
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* ‘Table 5

Obstacles Correlated with Level of Participation:
Respondents with a Post-Secondary Degree

- v ik T . o ol e WM ik i S Sl S ke U Mt . T My M Pt i T s LS8 MY g R S ) H? T MM Dl P T T e A Vo i T e A T e et it S et

Level of

Obstacle Correlation (r) Confidence (p)
Not having | rmation . .
about the cburse N -.06 .33
Not having - s
enough education .13 .15
Finding the energy
to take the course. .03 L12
Having been away

from school too lonyg S1d .13
Being able to
handle the coursework .12 .17
Not being the .
studying type .23 ) L03*
Finding it hard to
get out of the house .10 .22

- * p<.05

The second facet of the research considered potential
supports that might increase likelihood of participation
among=adults concerned with their academic>ability. The
survey included eight potential supports; three of which
were developed to mitigate concern with academic ability.
It was hypothesized that, "Offering the coursework at a
pace thgt you can set", "Having the help of a volunteer
tutor" and. "Offering the course in a place other than a
school"” would be significantly correlated with likelihood
of participation,

LN

-36~



Analysis of the data revealed moderately strong
intercorrelations between "Offering the course at a pace
that you can set"/ "Having the help of a valunteer tutor",
Ll227)= ,37; a somewhat less strong correlation between
"Offering the course at a pace that you can set"’ Offeriang
the course in a place other than a school", r(229)= ;33
and inconclusive data on "Having the help of a wolunteer
tutor"/ Offering the course in a place other than a
school", xr(229)= .28.

. A
The Pearson Product-Moment statistic (r) was utilized
o test the strength of the relatioﬁship between
respondent likelihood of participationuiﬁ ;ontinuing
education and potential supports for participatinn. None
\of the three hypothesized support variables were
signiﬁiéantly correlated with likelihood of participation
(see Table 6).

Among the five additional supports inqﬁfded in the
survey only one, "Offeriqg the course at the time of Jday
you checked as best for you" was significantly ‘brreiated
with likelihood of participation, x(234)= .14, p= .02.
Table 6 presents the ¢orrelation statistic (r) and the

o

level of confidence (p) for each o5f the support variables.
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Table 6

Supports Correlated with Level of Participation:
All Respondents ‘

———— T — - —— it T, b o s " b e e o o e i k. ol . o, it s ks bk . . il ] o A Ml U Sl B 7 R s . A iy il il S it

Level of
Support Correlation (r) | Confidence (p)
Offering the course at the a
time of day best for you .14 ! .02%
gffering the course on the
day of the week best for you .08 L1
Offering the coursework at a
pace that you can set .04 * .28
Having the help
of a volunteer tutor .08 .12
Offering more information
on the course -, 03 , .35
Offering the course close
to your home, ’ -.01 .46
Nffering the course at a
place other than a school ~.06 .20
Basing the course fees on
your income level .004 .47

As with the obstacle variables, the relationship ot the

T

suppoft variables to likeliggod of participation was also
tested with leve&’hﬁ educati&n as a moderator variable,
The Pearson Product-Moment test\of correlation (r) was
conducted tor respon%eﬂ{g with less than a grade 12
education. None of the support variables were

significantly correlated with likelihood of participation.
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Table 7 presents the correlation statistic (r) and the
level of confidence (p) for each of the support variables

for this group.

Table 7

Supports Correlated with Level of Participation:
Respondents with less than a Grade 12 Education

- . 2 o S S P O R S Dl P A S T TS S . e A W o T S . Ao B i AN k. ke S PO ol S T A S VAL A e Wl 2 D i, okl s B

Level of
Support Correlation (r) Confidence (p)
Dftering the course at the N
time of day best for you .13 .17
Offering the c¢ourse on the —
day of the week best for you 17 » 10
“Offering the coursework at a
pace that you can set .19 .09
Having the help
of a volunteer tutor .12 .19
Offering more information
on the course .03 .42
Offering the course cldse -
to your home ’ .13 .17
Offering the course at a
place other than a school . .06 .33
Basing the course fees on
your income level .07 .31
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The test revealed one significant support for

respondents with a grade 12 or 13 education, "Otfering the

‘course at the time of day you cliecked as best for you"

L(63)= .23, p= .04, The correlation statistic (r), and the

level of confidence (p) Eor each- of the obstacle variables

for respondents having codpleted grade 12 »r 13 is

presentied in Table 8.

Table 8

Supports Correlated,with Level of Partiéipatlon:
Respondeﬁts with a Grade 12 or 13 BEducation

—

e o . e e b ol AL A S . S s ot . v i o ) g e s Lt e o St ot Tk A S o e T s M s . . Tl l i S O T T o

Support Correlation

Level ot
Confidence

{p)

——— e — - —— — W ——— — A ——— - . —e A e i T M T AP i D o Al i W I A U e i M i o Nl

Offering the course at the -
time of day best for you .23

Offering the course on the
day of the week best for you .19

Offering the coursework at a
pace that you can set .13

Having the help

of a volunteer tutor .08 .26
Offering more information
on the c¢ourse .16 10
Offering the course close
to your home .05 .33
Offering the course at a
place other than a school .04 39
Basing the course fees on
your income level .12 17
*p < .05

-40~-



+

Among respondents with some post-secondary education
two support variabkes were significant, "Having the help
of a volunteer tutor", r(46)= .27, p= .03 and 0Offering the
course in a place othér than a school", x(46)= .27, p=
.03. In Table 9 each of the obstacle variables for this

Jroup with its correlation to likelihood of partiéipation

{r) and level of confidence (p) is presented.

Table 9

Supports Correlated with Level, of Participation:
Respondents some Post~Secondary Education

s B T 2 e A S i S Ay T P e A i o D T} Tl o D e e S sl D B Y . U S P e D gy e LA ) T Y it A R P T ) i

Level of .
Support Correlation (r) Confidence (p)
Otfering the course at the
time of day best for you .08 .30
Offering the course on the
day of the week best for you -.02 .44
Offering the coursework at a \\\\3
pace that you can set .07 .32

v

Having the help P )
of a volunteer tutor ’ .27x ) L03%*
Offering more information )
on the course -.18 .11
Offering the course close
to your home ‘ -.15 ' .16
Otfering the course at a u
place other than a school -.27 .03*
Basing the course fees on
your income level -,08 - .30



None of the support variables were significadgly
‘correlated with likelihood of participation 'for
respondents with a post-secondafy degree. Table 10

presents the relevant ,statistics for this Jroup.

>

Table 10

Supports Correlated with Level of Participation:
Respondents a Pnst-Secondary Degree

it Ay . ks o e Ao e ke e kA i e By b S i S M ek S e S A PN Y. A e A A D k. . o e e A AR . i o At D s S Yok A

. , Level of
Support Correlation (r) Confidence (p)
Offering the course at the
time of day best for you .07 .28
Offering the course on the
day of the week best for you =-.002 ’ .49 .
Offering the coursework at a )
pace that “you can set -.08 .27
Having the help , ‘ ¢
of a volunteer tutor - =,03 .42
Offering more information
on the course -.08 .28
Offering the course close
to your home -.08 .25
Oftfering the course at a
place other than a school 07 229
Basing the course fees on ——
your income level .08 v 25
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The dependent variable, likelihood ot participation,

1

) ‘
was reygressed upon all the obstacle, support and -
socio-demographic variables (see Appendix A, questlons

7a-i, 8a-~h-and lU-13,¥éspctively) in one comprehensive,

- a

torward stepwiée multiple regression analysis. The
reg;?ssioﬁ produced a final model thaﬁ includeg two
indepeddent variabies; a 3upqut variable, "Offering the,
course at the time of day you checked as pest for you"™ and
an oostaclé variaple "Having been away from schoocl too
long". The final model was significant}y correlated with
the dependent variable, likelihood of participation,
F(2,210)= 3.37, p <.Y5, R*=.03. Thus, the equation tor the
final model (Y‘; 2.78 =, 178X +.12UX ) accounted for,
approximately three percent of the variance in likelihood
of participation.‘pue to the small increase in variance
accounted for by subsequent variables to enter the
regression analysis they were not included in the final
model.

L
A forward stepwlse regression forces the variaople that

accounts for the greatesghamOunt*OE variance in the

depén@ent va;IQELe into Ehe regression equation first.
Subsequent variables enter the equation based on the
amount Of the remaining variance in the dependent variable
for which they account, The F statistic for each separate

independent variable 1indicates the importance of that

variable in predicting the dependent variable, The

- 3=



variable, "Offering the course at the time of day you
checked as best for you" was not signiticantly correlated
with likelihood of participation, ¥(1,211)= 3.78, p>.05.
The F statistic for the vafiable "Having been away from
school too long", also was not signhificantly correlated

with likelihood of participation, F(1,211)= 3.14 p >.05.



DISCUSSION
“ ) A

Samgle

ﬁsa’parison of the socio=-demographic characteristics of
the sample with statistics gathered by Statistics Canada
for the Waterloo Regional Municpality reveal some
differences common to surveys of this nature. The.
percentgge of fémalé respondents (62%) 1s high compared to
the- general population (51%). The sample also has afhigh“
lével of education relative to the éeneral population.
Statistics Canada (1981} reports that 19% of the
population has less than a grade 9 education, comparéd £
6% of the survey sample. Sﬁa;istics Canada (1981) reports

*

that only 8% of the population has a university degree ,

s . .
compared to 27% of the survey sample, The sample is also

somewhat younger than that of the population. Statistics
Canada reports that ot the'tgtél population between 20 and
70 yéé{s of age, égéware D;tween the age of 20 and 44 and
35% are 44 to 70 years éf age. Thg percentage of survey
respondent; petween the age of 13 and 44 was 50%, while
respondents 45 years, of age or older compaised 50% of the

sample, ‘ -



After a comprehensive review of Studies using voluteers

in research, Bosenthal and Rosnow (1975) concluded that

[{1]

samples »:oulpos?d* 0f wvolunteers can be expected to include

Jreater numbers of well educated, feuwale and youny
Lpartlcfpants relative to the population. The ‘present
resehrchrsample bears wiktness to thl; ‘fiﬂdrngs of Rasenthal
and Fosnow. AS a result of the ditferences Detween the
sample and the geneval population of Kitchener-waterloo,

caut ion should be exercised 1n extrapolating the Eingings

from the sample £ the general populat‘iiona

e

\\’(/

obstacles to Participation

v
¢

!

e

- ' -

The.data obtained did not sSupport “Nhe lixypoth'esw that
concern with academic ability, as rneasm"ed by the
hypothesized obstacles, was a major factor in dlscouﬁr,agisﬁ
parti«iipati@n 1 Cd“nf‘:ﬁll.llng education,. The deyree ot
unportance placed Jpon the hypothesized variaples, "Not
having encugh education”, "Having been away from school
too long" and "Being able to handle the coursework" was
not signitlca;xtl', correlated with the sta‘ted level of
likelihood of participatisn of the sample. However, one of
the hypothesized obstacles, "Havirﬁng been away from school .
too Long" did exhibilit a.strong correlat,ion with likélihood 4

of participation (see Table 1) £or the overall sample. |
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—
Moreover, this variable was significantly correlated with

Likellhood ot participation for respondents with less than
a Jrade 12 education. The results of the regf;551on
anélysis, which entered “Having been away from school too
long" 1nto the egquation second-among all obstacle, support
and socio-demdgraphic variables reintforces the «
significance of this varviable, [t is important to note
that "Having been away frowm schosl too Llong" is a3
perception, the actual length of time that respondents who
considered it important have peen away from school wmay be
Jquite varled, Thus, the significance of this perception
sugyests that it may be of value to continulng education
program planners when developing stratejiles to encourage
particpation among sowe adults,

AsaiikeLlhood of participation 1n;reased lmportance

placed upon "Not having enough edycation" and " Being able

to Sgndle the coursework”" 3lso increased for all of the

sub=groups except respondents with sowe post-secondary

& o
education. The strength of the correlation is negligyible

for "Not having enough ed?catxon“ and likelihood ot
participation and may bDest be attributed to sampling
error. However, in the case of "Beiny able to handle the
coursework” the correlation almost reaches statistical
signitficance (see Table 1l). The dire;tlon of the
correlation of the two hypothesized variables with

likelihood of participation suggests a problem with

)
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questi&hnéite desiyn. The data indicates that those
respondents mOSt likely to participate were also likely to
choose a course that would challenge their ability to
handle the courSewérk. The researcher had intended this _
variable as an obstacle to éarticipation, but 1t appears
to have been percelived as 4 welcqmed challenge Df those
respondenggs who were most Likely to particlpate:

"

The four additional obstacle variables were chosen for
e

inclusion in the present research based on. the high
percentage of respondents in previous research that
indicated these were obstacles to their participation. As
such, 1t was surprising that none of these variables
proved to be significantly correlated with likelihood of
participation. The emergence of significant obstacle
varlab1e§ when level of education 15 used as‘a moderator
variable suggests that hetrogeneity of the overall sample
submerjed ooggacies relevant to smaller gJroups within it.
TheﬂgotentlaL:for some Cotgelations t2 occur through
chance shoqu also be noted. A total of 6U correlations
were conduc:éd among the four sub-groups; with a
confidence level of .05, one in every 20 correlations may
appear significant through chance alone.

in addition to "Having been away from schoocl £oG long®
the variable "Not having information about the course" was
significant for respondents with less than a grade 12
education (see Table 2): The direction of the c?rreiation

-4 8-



indicates that w1thinV£his group, respondents who were .
most likely to participate were also mostvlikely to place
importance an this obstacle. This suggests that finding s
ways of 1informing these adults about courses available t»

them may be effective in increasing their participation.

Amonyg respondents with grade 12 or 13 lLikelihood of
participation increased as importance placed upon “Being
able to handle the coursework" increased (see Table 3). As
prev1ous;y noted for the sample as a whole, the direction
of this correlation suggests that this variabple.was
apparently perceived as a challenge to be met by this -
groué.

F?rtner research 1s warranted to better understand the
<<§as%ns why respondents with some post-secondary education
indiEated "Finding it hard to get out of the house" was a
significant obstacle (see Table 4). Perhaps child care or
transportation is more of an issue for this group.

The final group, respondents with post-secondary
deygrees, exnibited a significant correlation betwee&
likelihood of partlcipatien and the ogﬁgécle "Not beiny
the studying type" (see fable 5). Tge direction of the
correlation indicates that those respondents most likely
to participate were also most likely to place imporcgance%
on this obstacle, This unlikely tinding may best D%
attributed to sampling error (the sample may not be

representative of the population) or, as previously noted,
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the statistical significance of this correlation may have

resulted through chance.

- A 5,‘
o

Supports for Partic¢ipation

- |

1

Three supports were hypothesized as being helpful for
individuals concerned with their academic ability. It was
anticlpated that ;Ofﬁerlng the coursework at a pace that
you can set", “Having,the help of a volunteer tutor" and
"Otftfering the course in a place other than a school" would
be significantly correlated with likelihood ;f
participation, The Pearson Product-Moment statistic
revealed that none of the three supports were
significantly associated with ligglihoqd of participation.

The results indicate that the hypothesized supports do
not differentiate respondents who are likely to‘
participate from those who are not likely to participate.
The qprrelat}ans’fop "Offering the course at a pace you

~

can set" a?é "Having ‘he help of a volunteer tutor® were
in thé\ggﬁgsite direction of the hypothesis, Respondents
more likely to participate were more inclined to see these
supports as important than were respondents that were less
likely tq‘participate. A potential explanation may be that

respondents that were more likely to participate were also

more likely to have participated in the past and in so

P
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doing knew that thesé supports would be helpful.

A significant correlation between likelihoo‘of
participation and "Offering the course at a place other
than a school" was recorded for respondents with some
post-secondary education (see Table 9), It is, however,
ditticult to attribute *too much lmportance to this finding
in light of the fact that the correlation did not approach
significance for any of the other three jJroups (see Tables
7, 8 and 1u),.

Amony the five additional suppotrt variables, "Offering
the course at the tiiﬁ of day best for y&u“ was the only
variable*signfflcantly correlated with likelihood of
participation for the overall sample. The direction of the
correlation indicates that as likelihood of participation
increased importance placed on this support also lncreased
(3ee Table 6). The most plausible explaggtion for the
direction of the correlation would seem to pe that only
those respondents seriously considering participation were
likely to consider the time the‘coufse was to be held as
“fairly" or "very important™, This variable as well as the
variable "Offering the course on the day of the week best
for you" was significant for respondents with a grade 12
or l3“education. when asked the time of day that was best
for them 71% of all reSpo;dents indicated between 6PM and
LOPM., when asked which day of the week waé pest for them

4ld of all respondents indicated Monday, Tuesday or

e
]
%]
—
}
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Wednesday, Glven the importance placed on time ©of day and
day of week, coupled with the overwhelming percentage ot
respondents indicating that eQening hours during the early
week are preferavle; it would appear that continuing
education providers would do well to plan t&g majority of
their course offerings accordingly, -

No signitficant correlations were registered for any of
the support variables among respondent groups with less

than a grade 12 education or a post-secondary degree,

Multiple Regression Analysis . /

3

e

In an effort to construct a viable model and explain
the greatest amount of variance wilthin the dependent
variable, likelihood of participation, a stepwisg multiple
regression analysis was performed. The reyression included
all of the obstacle agd support variables as well as
socio~-demoyraphic variables,

- The final model included two variables, “"Offering the
course at the timQ‘of day pest tor you" and "Having been
away from school too long." The model accounted tor only
three percent of the variance associated with likelihood

nf participation. Hence the analysis does not permit the

development Of a predictive model. '
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The "“theory of reasoned action" developed by Ajzen and
Fishbein (1980) may shed some light on the inability of -
the research data to provide a predictive model for
}ikelihood ot participatidn in continuing education.
Accofding to this theory, a person's behavioral intentions
are a function of tﬁeir’attitudé toward the behavior* and
their percéption of the social pressures placed on them to
engage or not engage 1n the behavior. The theory posits
that the individuals attitude toward the behavior is
determined by his/her “behavioral" and "normative"
beliefs. A favorable attitude results from the belief that
a positive outcome will result from engaging 1n the
behavior (behavioral pelief) and the belief that wuuaportant
others approve of the behavior (normative pelief). Ajzen
and Fishbein place other factors such as socialiZation,
personality characteristics and demographﬁc
charactéristics in the category of "external variable".

)

The extent to which an exteynal variable influences

behavior 1s a direct result of the degree to which it
-
influences behavioral or normative beliets,

In the context of the pregsent research, obstacles and
supports would pe considered external variables which may
Or may not be rélated to these belietfs. Respondents with
favorable attitudes toward participation are likely to be

undaunted by COmmonplg§e obstacles and in little need of

any particular support as a group. Respondents—with an g——
] .



unfavorable attitude do not participate because of their
attifude not because of a specilfic obstacle and regardless
of supports that may be offered. This may explain the
small amount of variance in likelihood of participation
accounted for by the obstacle, support and
socio=-demoyraphic variables,

The "theory of reasoned action" sugyests a more complex

model to explain likelihood of participation. The theory
suggests that a change in attitude would be necessary if
participation in continulng eddcation 15 to increase.
Attitudes are based on beliefs which in turn are formed
through experience, Past experience and the attitude it
has engendered may be the most significant obstacle to
participation in c¢ontinuing edycation. The challenge for
those who wish to encourage participation may be to find

ways to support a change 1n beliefs of non-participants.

©
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Appendix A:
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:i:not Tery lmpeartant
not at all rwportant K ___fairly impirtant
T not very, Lwmportant ___ery amportant
___ fairly lmportant
__very important
£+ Dftfeviny the course close
to chouae fome .
By Cffering the courss n
the day of the week oa . notoat all wmporrtant
zhecked as kbest for you __not oery amportant
1n Jquestion #5. ___Ffalrly impoartant
___ery wmportant
n=t at all important
T Thnotes8ry lmportant :
T faily lmportant gt Sfferiny the sourse an a
____rery lmportant Place other than a schaol
tsuch as a church, Libravy
st Jffering the coursewsrk ar Place of worki.
at a Face than'vou <an
set. __mot at all important
___nmot rery amportant
_not o at all important ____fauirly important
_conot o very Lmgortant __wery owmportant
__fairly impirtant
__ Tery important ’
k!t Rasing <course faes on your
. : income level,
i+ Haviny the helg ~¢¥5
Tolunteer tator. __matoat all important
___not very important
not at all wmportant fairly important
:::not very important :::Tery 1mportant
__ _fairly wmpartant
__ery imgportant
Please write 1n any additiconal sugiestions that are we2ry impartant

b vou oon the klank Lines pelow,
31 Ky
41 Suppase all of the suggestilons that pou checked

were acted on.
b to take the

how
most 1nte

During the next 17 manths,
Course an which on are
very Likeles
somewhat likely

smewhat unlikely
ey unbikely

Iakelr

ag wvery 1mporrant
would you then
rested?



1oy Ple:z

M
i
[
@

1g-23
. 21-24
25-34d

4

11 Please Place a check

less than grade %
high schoo, grade
high school, grade 12 oo 13

12 Please Place a chezk
currently apply ooy

Part-time student
full=time student
) house spouse

e
Lot

Please Place a ~heck

male
female

Thank you for Participatlng in this continuind

The results af fthe suroe=ry

interested, he would be Pl
sur«we; results.,

Place a check

1n front of pour age range.
15-54
55 -4d
RS r e

cwn front of pour level of sschooling.

.

ER Pos

inn front of all of the following that

U .

] employed part-time
employed full-time

unsmploed

tn front of your sex.

will e avallable 1n the nexr sS1x

eaged to Prooide cou owith a copy

Wayvne Zake
Ly Bain Ave.
The Pines, #’

Toronto, “mtaria
MdE LED

sandacy

education survey.
to> elght
wee2ks. The address of the researcher i1s Jlven below, 1f you are

s -
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APPENDIX B:
CONTINUING EDUCATION SURVEY: COVER LETTER
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The Waterloo County
Board of Education

April 3, 1985

Dear Sir or Madam,

The Waterloo County Board of Educat.Fn 15 conducting a survey <f adult
educaticn needs in Kitchener-waterloo in order to obtain wnformaticon which
will be of assistance in the dewelopment of future <Continuing Bducation
programs and courses. ~

The results will alsce be used by wéyne Jake as part of his master's thesis
-pat Wilfrid Laurier University.
I °
Your name  was  selected from  a  random sampling  of  Kitchener-Waterloo
residents and your participation in this survey will bhe greatly appreciated.
any information which you provide will be treated with strict confidence and
vou will not be identified 1in any way. Your participaticn  in this
Jquestionnaire 13 entirely wvoluntary.

1
Kindly complete the enclosed questiznnairre and return 1t in the addressed,
postage-paid envelope.

Thank you for your assistance.

-

Tours sincercely,

. s
e . s %
. Y R ,/7/:.
J - _7‘(. < 'L o~
Fobert E. Pullin, Principal
Zontinuing Education

o
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FOLLOW UP LETTER



-
‘ ® .

The Waterloo County
Board of Education

#

Foaugtion e ‘
ST SpEett S erige Q - -~
2 B? !

- !
Cita Do

May 31, 13285

A friendly reminder:

Recently you were sent a gquestionnaire to ¢omplete ; iy
to assist The Waterloo County Board of "Education in

determining the adult educational needs of residents =

in the Kitchener-Waterloo area. This letter is a
reminder - if you have not yet completed your survey
kindly complete 1t and mail 1t at your ¢arliest

- i

-
'

convenience., l

. - 1‘ -
Your assistance in this survey 15 greatl'y appreciated.

+

Yours truly,

gy

R. E. Pullin, Principal .
Continuling Education . -

(If you have returned your survey, please disregard
this notice.) . -
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